Course outline in English for grade nine and illustrative correlated units. by Williams, Naomi Claretta
Boston University
OpenBU http://open.bu.edu
Theses & Dissertations Dissertations and Theses (pre-1964)
1955
Course outline in English for grade
nine and illustrative correlated
units.
https://hdl.handle.net/2144/11348
Boston University
( 
!he~,:s 
W;//r@ ]~ /Y C. 
1955"" 
BOSTON UNIVERSITY 
SCHOOL OF EDUCATION 
Thesis 
COURSE OUTLINE IN ENGLISH FOR GRADE NINE 
AND ILLUSTRATIVE CORRELATED UNITS 
Submitted by 
Naomi Claretta Williams 
(A.B. Teaching, South Carolina State, 1947) 
In Partial Fulfillment of Requirements for 
the Degree of Master of Education 
1955 
Boston .University 
Sohool of Education 
LibrarY. _.-
First Reader: Dr. M. Agnella Gunn 
Pro~essor o~ Education 
Second Reader: Dr. Olive s. Niles 
Assistant Pro~essor o~ Education 
TABLE OF CONTENTS 
CHAPTER 
I. INTRODUCTION 
PAGE 
1 
Statement of the Problem 
Purpose 
Selection of Problem 
Scope of the Problem 
Definition of Terms 
Correlation 
Integration 
Fusion 
II. REVIEW OF RESEARCH 
1 
1 
2 
3 
6 
6 
7 
7 
9 
Research in Curriculum Reorganization 9 
Needs of Society 9 
FUnction of Curriculum 11 
Aims of . Education 11 
Organization of Curriculum 15 
CorTelation 16 
Fusion 18 
Integration 20 
Core-Curriculum 21 
Research in the Language Arts 23 
Function of English 24 
The Organization of English ~~rriculum 28 
Interdepartrental Organization 29 
Intradepartmental Organization 30 
Summary of Research 36 
III. COURSE OUTLINE 38 
Purpose 
CHAPTER I 
INTRODUCTION 
STATEMENT OF THE PROBLEM 
The purpose of this paper is two-fold: to organize a 
_pourse outline in English for grade nine at Burke High School 
in Charleston, South Carolina and to provide for planned cor-
relation with social studies. This course outline should be 
designed to serve the needs, interests and abilities of 
ninth-grade pupils, thus providing for continuous and devel-
opmental growth in knowledge and understandings, skills and 
abilities, appreciations and attitudes in both areas; and to 
illustrate through sample units an approach to the teaching 
of these two subjects simultaneously with a degree of cor-
relation between their content when possible and plausible. 
In 1917 the need for correlation or integration in the 
Language Arts was substantiated by James Fleming Hosie's!! 
report in which emphasis to the point of insistence was also 
placed upon the cooperation between the English and other 
departments of the secondary school. 
1/James Fleming Hosie (Chairman), National Joint Committee on 
!.he Reorganization of English in the Secondary Schools, 
Reorganization of English in Secondary Schools, u.s. Depart-
ment of the Interior, Bureau of Education, Bulletin No. 2, 
Washington, 1917. 
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This attempt by the National Council of Teachers of 
English to encourage correlation seems valid when one con-
siders the tool and the independent aspects of English. It 
is mainly, if not entirely, with the tool aspect or English 
that many of the other subject-matter areas have dealt with-
out much regard for the independent aspect which could be the 
means of enrichment. 
In this paper, therefore, the writer is attempting to 
utilize both aspects of the Language Arts and simultaneously 
to correlate them with social studies. 
Selection of Problem 
-
Hollis L. Caswellg/ illustrates the trend in curriculum 
development when he says: 
"As long as the classroom program had as its major 
emphasis the assimilation of facts and the mastery of 
skills of a scholastic nature, school methods were 
handmaiden of subjects, and little if any relationship 
was recognized or even thought of between subjects. The 
curriculum of the high school was set by the strict 
departmentalization and the reverence of subject content 
in specialized fields that marked the training or the 
teacher while yet in college. But now as the center of 
attention shifts from subject to learner, there is 
opened up for the curriculum planner the whole field of 
relationships among subjects, among lifelike activities 
of youth, and among school and community endeavors. 
This tendency to relate learning experiences was first 
explored under the title of •integration•, but recently 
the programs growing out of this approach have been 
designated as •core courses'." 
g/Hoilis L. Caswell, Editor, The American Hfigh School: Its 
Responsibility and - Opportunity, Harper and rothers Publ!in-
ers, New York; ~6, p. 116. 
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English, then, has many possibilities for correlation. 
In any of the other subject-matter areas some or all phases 
ot English including Reading, Writing, Speaking and Listen 
are used. Hence, in a sense, the Language Arts represent the 
center of all activities in these areas. The writer does 
not, however, advocate because of the significant role of 
English that it should be considered the core of any cor-
related curriculum nor should it be subordinated to the role 
of a tool subject only; but that wherever possible points of 
contact should be utilized to enrich and to give meaning to 
the independent subject areas involved. 
This expansion in curricular concept followed most 
naturally the profession's discoveries that:Zf 
1. Child growth is a total process rather than merely 
a mental disturbance. 
2. Even out beyond the school's boundaries are untold, 
unexplored educational riches. 
3. High school youth learn through active and meaning-
fUl participation rather than through passive assim-
ilation of subject content. 
SCOPE OF THE PROBLEM 
In this paper the course outline in English will contain 
nine units which will draw upon the Social Studies - history, 
geography, civics, economics and sociology. This course 
j/Ibid., p. 11$. 
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outline will be prepared with an average ninth grade class 
in mind, but it may be used, with some modification, on the 
::e.lgm!frade level. 
The titles of the units are as follows: 
1. PUT YOUR BEST FOOT FORWARD (r w s 1) 
(Orientation) 
2. HIGH ADVENTURES (R w s 1) 
3. ALL ABOUT YOU (Autobiographies) (r w s 1) 
4. WHAT'S ON THE AIR? (r w s L) 
5. OUR TOWN (r w s 1) 
6. WHAT 1 S THE NENS? (R w s 1) 
7. GETTING YOURSELF ON PAPER (Letter-Writing) (r W s 1) 
8. SIDELINES FOR YOU 
(Hobbies) (r · w s 1) 
9. FOLK-LORE OF THE SOUTH (R w s 1) 
In the parentheses at the right of the titles of the 
units are the letters (R W S L). These letters stand for 
the four phases of English -- reading, writing, speaking 
ard listening. The letter Which is capitalized in the pa-
rentheses indicates which of the four phases of English is 
being emphasized. However, all four phases are taught. 
The course outline will contain the skeleton outlines 
of the nine units developed in the following areas: 
1. Introduction 
2. Desired Outcomes 
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a. Understandings 
b. Attitudes and Appreciations 
c. Skills and Abilities 
(1) Reading 
(2) Writing ( ?t) Speaking ( ~) Listening 
3. Outline of Content 
4- Basic Materials 
a. Texts 
b. Articles 
c. Audio-Visual Material 
5. Teacher Bibliography 
6. Pupil Supplementary Reading List 
a. Easy 
b. Average 
c. Mature 
Since this Language Arts program is being built more or 
less specifically for a particular school, a discussion of 
the pupils their backgrounds, their needs and their abil-
ities will be included at the beginning of the course outline 
The writer realizes that merely outlining the course is 
not enough;therefore,two sample units illustrating how cor-
relation or the two subject-areas can be accomplished to the 
advantage of both and the exclusion of neither will be in-
eluded. 
5 
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DEFINITION OF TERMS 
As a result of the dissatisfaction with the achievements 
made through tle traditionally organized subject-matter cur-
riculum, much of the educational literature has been devoted 
to discussions of terms and descriptions of practices or 
plans of organizing subject-matter designated as: correlation 
integration, fusion which ultimately grew out of and led to 
curriculums known as correlated, broad-fields, and ~­
curriculum. For the sake of clarity and consistency, this 
writer feels that those terms must be defined. 
Correlation 
Most educators are not agreed on any one definition of 
correlation. However, the writer's interpretation of the 
term is best conveyed by the definition given by Harold 
Spears. He states that~ 
"Correlation represents an attempt to relate one 
existing subject field to another by creating some 
common strands or bridges of interest and relationship 
to run horizontally between the fields." 
This approach accepts the pattern of the subject curriculum; 
however, it attempts to improve on this pattern by making 
clearer to the pupils the relationships which exist between 
subjects. 
li/Haroid Spears, The SBgh School For Today, American Book 
Company, New York-;-T9 , p. 67. 
Integration 
Correlation and integration are ofttimes used synony-
mously. An illustration of this similarity is found in the 
definitions given by J. Paul Leonard who states that2/ 
"·····'correlation' usually describes attempts to 
find points of contact between different fields, while 
the term 'integration', as far as its application to 
curriculum organization is concerned, is used to des-
cribe any plan which endeavors to establish new threads 
of relationships, by cutting across subject lines, 
usually by establishing new groupings, subject areas, 
or problems. n 
He finally concludes, however, that21 
"Both terms are used loosely and to establish 
their meanings in particular situations one will have 
to examine the curriculum under each term. 11 
Integration, according to the meaning implied in this 
thesis, may be interpreted as a synthesis of the subject mat-
ters from the various subjects in one field into a larger 
whole, such as the synthesis of reading, writing, speaking 
ana listening into the larger whole known as Language Arts. 
Fusion 
A still further attempt to unify learning experiences 
has been made through the plan known as fusion. Many inter-
pretations have been given to this plan by educators. For 
the purpose of this thesis, however, the writer has used the 
57·. J. Paul Leonard, Developing the Secondaj! · School Curriculum 
Rinehart and Company, New York-;-1953, p. 7. 
§/Ibid., p. 317. 
meaning implied in the dei'inition of' fusion as given by 
Gwynn.V 
"Fusion is a disregard of subject-matter lines; 
it involves the teaching of two or more subject-matter 
areas together in one class in which composite activi-
ties of all sorts are used without differentiation or 
special regard for tre old subject-matter lines." 
The writer hopes that as a result of the study of the 
correlation of English and Social Studies concrete examples 
of theory in practice will be made available to teachers in 
similar situations. It is also hoped that this study will 
reveal how each subject English and Social Studies -- can 
be strengthened as well as enriched by the other. Finally, 
it is hoped that such a plan of curriculum organization will 
help pupils to see the relationships between subjects. 
1/ J. Minor Gwynn, Curriculum Principles and Social Trends, 
The Macmillan Company, 1956, p. 260. 
8 
CHAPTER II 
REVIEW OF RESEARCH 
RESEARCH IN CURRICULUM REORGANIZATION 
Needs of Society 
Curriculum development and revision has been and still 
is one of the most important reatures of our educational sys-
tam. This continuous reexamination of our purposes and ac-
tivities is desirable and is very necessary in our present 
society, for it is the function or the curriculum planner not 
only to identify the needs of our contemporary society, but 
to relate these to the purposes and experiences of the scho 
Much of our educational literature is devoted to an 
analysis of the present needs of our society. Krug!/ points 
out the following five urgent needs: 
"1 •••••• the need for reducing or eliminating entirely 
the lag between mechanical and social progress ••••• 
2 •••••• the need for helping individual human bein§S 
achieve greater success in living with themselves, 
in facing and solving personal problems, and in de-
veloping those resources and strengths to which we 
give the name of mental health. 
3 • ••••• the need to realize more fUlly the promises 
and possibilities of democracy as a way or lire in 
all areas or human lire -- personal, political, 
spiritual, economic, social. 
YEaward A. Krilg, Curriculum Planning. Harper and Brothers 
Publishers, New York, 1950, pp. 1-2. 
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••••• the need to develop more active and interested 
participation on the part of all citizens in the 
probl~s and concerns of their local neighborhoods 
and connnunities. 
.•••• the need of establishing per.manent peace among 
the nations of the world." 
Basic consideration of all curriculum planners should 
be the apparent and often disheartening cultural and educa-
tional lag. The job lies with an educational system whose 
initiative and efforts are turned in the direction of social 
invention and creative social design with the hope that a 
curriculum which fUnctions to reduce the cultural lag can be 
conceived and utilized in an effective manner. Eighteen 
years ago HarapS/ stated concisely the Challenge which educa-
tion faced because of this cultural lag. 
"Civilization has developed vastly more resources 
than are at present operative for the common good. 
Education should address itself to this problem for it 
is the real and crucial curriculum problem. It provides 
education with a unique reason for being and a unique 
social responsibility. No other agency exists to chal-
lenge outworn beliefs and bring human action and exper-
ience into relationship with advancing frontiers of 
thought and knowledge. In that particular sense at one 
and the same time only can education serve both as a 
conserver of societal values and as a key to social 
progress. But the realization of this dual and ever-
reciprocal fUnction is contingent on the intelligent 
creation and reconstruction of an educational program 
soundly based on the nature of man and mind. There is 
a further condition. The educational processes must be 
functionally suited to the achievement of their purposes 
thus conceived." 
feHenry Harap, Chairman, The Changin~ curriculum, D.Appleton-
entury Company, New York-;-!937, p. 2. ' 
j_Q 
Function of Curriculum 
There are many approaches to curriculum development and 
organization, but there are three underlying characteristics 
of any curriculum that will fUnction in progressive nations. 
According to McNerneyJ/ they are: 
"1. Definite and dynamic objectives that grow out of 
values held by the sponsoring nation. 
2. A curriculum that makes provision for the growth 
that is necessary in order to attain the objectives. 
3. Methods of evaluating the product of the education-
al process." 
Aims of Education 
Any research on the fUnction of the curriculum would 
entail some discussion of the objectives of education since 
these should be the underlying bases of all curriculums. In 
a dynamic society which is constantly changing, it is ~pera­
tive that a reevaluation of these objectives be made in light 
of shifting emphasis on values held in that society. One 
such selected statement of objectives was formulated by the 
Commission of the Reorganization of Secondary Education.~ 
This list is called "the seven cardinal principles of secon-
dary education" and includes objectives for: 
''1. Health 
2. Command of the fUndamental processes 
3. Worthy home membership 
j}ch8ster T. McNerney, The Curriculum, McGraw-Hill Book 
Company, Inc., New York~953, p. 2. 
1:i 
4. Vocational efficiency 
.5. Citizenship 
6. Worthy use of leisure time 
7. Ethical character" 
This listing of areas with which the curriculums of the 
schools must cope in order to foster and promote growth in 
skills, understandings and attitudes necessary to a good life 
in our democratic society was followed by others differing 
only in method of arriving at these objectives. Franklin 
Bobbitt's2/ plan involved an analysis of the bvoad range of 
human experience into major fields. As a result of this 
activity-analysis in 1924, he listed objectives for the 
following areas: 
"1. Social Intercommunication 
2. Maintenance of Physical Efficiency 
3. Efficient Citizenship 4. General Social Contacts and Relationships 
5. Leisure Occupations 
6. General Mental Efficiency 
7. Religious Attitudes and Activities 
8. Parental Responsibilities 
9. Unspecialized Practical Activities 
10. Occupational Activities" · 
Numerous other groups have undertaken the task of iden-
tifying the aims of education. The opinions of these groups 
have not always beenunanimous on any specific goal as is 
evident in the foregoing statements of aims. This is not 
surprisirg to those educators who share the point of view 
of Boyd H. BodeY who says, "aims sprl ng from the soil of 
2/J. Minor Gwynn, Curriculum Principles ~ Social Trends, 
MacMillan Company, New York, 1951, p. 141. 
§/Boyd H. Bode, FUndrumntals of Education, MacMillan Company, 
New York, 1921, p. 6. 
experience, and new aims constantly arise as experience 
develops." Society is not static, but changing, hence the 
aims of education must be thos·e which promote the learnings 
society considers desirable. 
Though there is no one or all-inclusive aim, same points 
of agreement as to these aims exist. All of them may be bes 
classified into at least three areas -- personal-social, 
socio-economic and socio-civic. Secondly, the shift in most 
of the recent aims have been from the personal to a social 
emphasis. The most recent example of these characteristics 
in aims is the statement of the purposes of education in a 
democracy set forth by the Educational Policies Commission 
which identified the aims under four general classifications 
in terms of the traits and abilities essential to an educated 
person, producer and citizen in a democracy. An excellent 
and concise description of each area is given by Lee:ll 
"The first role, or phase of total behavior, is 
that of the educated person. Conduct in this field is 
centered on the personal development, growth and learn-
ing of the individual. It includes his use of the fun-
damental tools of learning, his health, his recreation 
and his personal philosophy." 
This phase the group calls self-realization. In these times 
an understanding of oneself is the pivotal phase of life in 
a democracy. 
"A second area is that · of home and family relation-
ships with their immediate and natural extensions to 
1/J. Murray Lee and Doris Hay, The Child and His Curriculum, 
Appleton-Century Crofts, I nc., New York, ~o:-p. 18. 
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neighbors and community. Educationally, the home is 
the most powerful, as it is perhaps the oldest, of all 
social institutions. Good homes and good communities 
are the basic units of democracy. The activities of 
the educated individual which relate to these immediate, 
person-to-person cont~~ts are, therefore, grouped as 
human relationships."~ 
In our complex society, young people need more than ever 
before to develop those conditions necessary to successful 
family life and wholesomB community atmosphere. This phase 
the group calls human relationship. 
"The next aspect of the activities of the member 
of a democratic society includes the economic sphere --
the creation and satisfaction of material wants. Here 
we consider the education of the individual as a produ-
cer, consumer and investor. The importance of such 
education in providing the indispensable material 
basis fQ~ comfort, safety, and even life itself is 
clear. "':t.l 
This phase which the group calls economic efficiency is i m-
portant to the learner in view of the great demands made of 
our citizens both as producers and workers an:l as consumers. 
"Finally, th6re are the activities of the educated 
citizen. They involve his dealings with his governne n 
local, state, national -- his relationships with the 
peoples of other nations, and his other long-disf8~ce 
contacts in large-scale collective enterprises."=.:!/ 
Education for democratic citizenship must furnish youth with 
those skills, understandings and attitudes necessary for ac-
tive participation in his community now and later. This ar 
the group calls civic responsibility. 
:14 
Organization of Curriculum 
As a result of the increased emphasis which has been 
placed on the curriculum improvement in this country since 
1930, certain trends are quite obvious or beginning to 
emerge.!!~ Perhaps the most significant trend in the entire 
area of curriculum improvement lies in the attempt to find 
new patterns of organization for materials and experiences. 
The most outstanding trends concerned with organization 
are the following:~ 
"1. An increasing amount of attention is being given to 
effective organization of content to promote better 
teaching and more functional learning • 
. 2. The attempt to make the learning of pupils more func 
tional through organization around themes, process 
centers of interest and problems rather than around 
subject matter. 
3. There is increasing evidence that pupils are partic-
ipating more than ever before in selecting their 
curriculum experiences and in determining the way 
in which they are to be organized. 
4. Specialized content is beginning to be more fre-
quently approached through general or survey courses 
or through its corr elation with other content. 
5. Teaching and learning materials appear in the for.m 
of study guides, source materials, aids to learning 
and units of instruction." 
Correlation, integration and fusion represent approaches 
which have been used in curriculum reorganization as a result 
ll/Herbert Bruners and others, What ~ Schools Are Teaching, 
Bureau of Publications, Teachers College, Columbra-univer-
sity, New York, 1941, p. 205. 
!S(Ibid., pp. 205-206. 
o£ the foregoing trends. Each pattern differs as to method 
but not as to purpose, whiCh according to Klausmeie~ is 
" ••••• an attempt to break down the single-subject 
pattern of curriculum organization in order to make 
learning activities of more value to students." 
These trends are valuable because they indicate the direction 
that is being truten in attempts to reorganize the curriculum. 
Correlation 
The term correlation originated in the last century from 
the psychological and educational conceptions of Herbart. The 
interpretation which Herbart attached to the idea of correla-
tion is summarized by Smith, Stanley and Shores who state 
that 
"His {Herbart' s) views laid great stress upon con-
centration, by which he meant complete absorption in an 
idea or object of thou§it, and correlation, by which he 
meant, the reinforcement of the idea by related and sup-
porting conceptions. These co.~~~~ ptions emphasized in-
terest, meaning and relation.".::!:.!±/ 
This attempt which Herbart called correlation has been accep-
ted and utilized by many leading educators who felt that . it 
! was one step toward the improvement of the conventional sub-
ject curriculum. 
The current interpretation of the term correlation is 
!!1/Herbert J. Klausmeier, Principles and Practices of 
~ ~School Teaching, Harper and Brothers, PublisherS"; 
,YOrk, 1953, p. 140. . 
Second-
New 
~Othanel B. Smith, William 0. Stanley and J. Harlan Shores, 
Fundamentals of Curriculum Development, World Book Company, 
.New York, 19507 P• 399. 
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similar to the view expressed by Herbart. According to Thut 
and Gerberich12f 
"Correlation is an effort made to bring related 
materials from two or more subject-matter fields to 
bear upon the development of a given idea." 
This definition reveals a distinct similarity to the appro 
by Herbart, for in both plans the subjects are articulated 
and relationships between or among them are made a part of 
the instruction without destroying the subject boundaries. 
The meaning of correlation as given by these educators also 
implies that correlation of subject matter should not be 
left to chance but should be planned in advance. 
In a slightly different sense correlation is defined 
in the report by Ruth Weeks as the!§/ 
"recasting of the whole educational program in the 
mold of a central purpose, so that not only the parts 
but the whole will have a meaning, a meaning which will 
tie part to part by a recognizable bond." 
This approach to correlation is similar to the others men-
tioned in that its purpose is also to show the relationships. 
It differs as to the extent to which the correlation should 
take place. 
Many claims have been made as to the value of correla-
!2/I. N. Thut and J. Raymond Gerberich, Foundations of Method 
for Secondary Schools, McGraw-Hill Book Company, Inc7; ew 
York, 1949. p. 197. 
!£/Ruth Mary Weeks, (Chairman}, A Correlated Curriculum, A 
1 Report of the Committee on CorreYation of the National Coun-
cil ofTeachers of English, D. Appleton-Century Company, 
New York, 1936. 
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ti~n.- ~mith, Stanley and Shores r ; port -the- following!l/ 
111 •••••• children and youth show greater interest in 
the conventional subjects when they are correlated. 
2 •••••• children and youth learn more readily than in 
the conventional programs. 
3 •...•• greater integration of kriowledge occurs. 
4 ...... students see the relationships among subjects 
. Fusion 
so that compartmentalization and fra~~entation are 
reduced." 
Another plan of curriculum organization which represents 
an attempt to improve the traditional subject-matter curric-
ulum is called fusion. This plan is in direct contrast to 
correlation in its approach. The difference is revealed in 
this definition of the tenn by GwynrJ:§/ 
ttFusion means the teaching of two or more differ-
ent subjects together; that is, the subjects are fUsed 
into a core course or a larger center of interest." 
It is evident from this definition that in such a plan the 
subject-matter lines are eliminated. This is not true in 
the plan known as correlation for the subjects r .etain their 
identities. 
A similar definition and discussion of fusion is given 
by Thut and Gerberich who make even clearer than the prev-
ious definition the difference in its approach as com-
11/Smith, Stariley and Shores. 9P · Cit., p. 402 
!§/J. Minor Gwynn, Curriculum Principles and Social Trends, 
Macmillan, New York, 1950, p. 174. 
1_8 
pared with correlation. They define fusion as a course 
which1.2/ 
" ••••• represents changes in the organization of 
the curriculum in that two or more courses may be re-
placed by a single subject of one period in length, 
combining the subject matter included in the former 
courses. For example, biology is a fusion of zoology 
and botany." 
This synthesis of subjects into a larger center of interest 
known as fusion represents another attempt to bring about a 
more unified curriculum organization. The emphasis here, 
like that in correlation , is a subject-centered one. Hence, 
one of the values of the plan as listed by Ragan wren he says 
that fusiongQ/ "makes it easier for pupils to see the rela-
tionship existing between subjects" may be lost if the plan, 
in which emphasis is subject-centered, is used merely as a 
device for teaching the same subject matter in the same way 
as before with a new label. 
The limitations of such a plan of organization are many. 
Douglas gives the following:gJ/ 
111. the difficulty in finding teachers able to maintain 
an effective balance between the two areas of the 
course. 
2. the problem of arranging administratively for such 
courses to be given, since usually two consecutive 
hours are required." 
!2Jf.N. Thut and J. Raymond Gerberich, Op. Cit., p. 82. 
20/William B. Ragan, Modern Elementary Curriculum, The Dryden 
Press, New York, 1954, p. 143. 
WHarl R. Douglass, The High
4 
School Curriculum, Ronald Press 
Company, New York, 19~ pp. 22-423. 
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Integration 
The tendency to relate learning experiences is evident 
in still another practice known. as integration which has be 
employed in two senses. First, the term designates the uni-
fYing of personality which represents the final aim of this 
process involving the intelligent "ongoing, interacting and 
adjusting behavior" of an individual. Second, it describes 
an attempt at the development of a unified view of the know-
ledge of a comprehensive field. Thus, the merging of theory 
and purpose with that of an approach is included in both 
connotations. 
The basis for this idea of integration has been explor-
ed by L. T. Hopkinsgg/ who states: 
"Since life is an ongoing process, and since edu-
cation is concerned with the improvement of life and 
living, it would seem that education must be concerned 
with improving the ongoing, interacting and adjusting 
process. Such behavior is purposefUl, directed towards 
ends, consciously formulated and reformulated in the 
process by the individual as he resolves his disturba.u.'"'"''"'' 
Purposeful behavior implies intelligent behavior." 
Karl W. Bigelow~ goes further in an explanation of 
what is the purpose of integration when he conclusively says: 
·· "The true object of integration is not, therefore, 
the subject-matter but the individual. It is his per-
sonality which is to be integrated, through the integra-
tion of his experiences. To serve well, in this proc-
ess, such experiences must have significance for him, 
must have relevance to his needs. 11 
ggJThomas Hopkins, Integration: Its Meanin' and Application, 
D. Appleton-Century Company, New York, 193 ,-p: 2. 
,W'Karl W. Bigelow, "English and the Social Studies," English 
Journal, (September, 1938) Volume 27:589. 
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When the writer uses integration elsewhere in this 
paper, the term pertains not to a unification of various 
subjects from different fields but an interaction within a 
field. This practice is utilized in ma~ instances in the 
fields of Language-Arts and Social Studies. Such integrated 
programs· have been advocated by educators who feel that a 
program that stems from vit.al learning experiences keyed to 
everyday problems of living has possibilities for the enrich-
ment of the school life for boys and girls. 
Thus, in this program the learner and his needs receive 
the emphasis, but the subject-matter is not completely for-
gotten, for it i s used as a source which furnishes exper-
iences paralleled to the needs of youth. Bigelow,~ there-
fore contends: 
"What the young people of America require is know-
ledge which is revelant for them, a way of thinking 
which is effective for the solving of their problems 
and a set of attitudes which will aid in the perfection 
of their living together in a democratic society." 
Core-Curriculum 
Much research has been conducted in the type of curricu-
lum organization kno\vn as core-curriculum. For the curri 
planner, core-curriculum represents an application of the 
' 
other subject-matter plamof organization such as correlation 
fusion and sometimes integration. Core-curriculum, like 
fusion, disregards subject matter lines and is organized 
ggjibid., p. 591. 
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around problems. It most often erases subject-matter lines 
between social studies and English, but like all the other 
plans it may apply to all learning activities organized by 
the school. 
Many and varied definitions have been given the term 
~-curriculum. Alberty~ gives the following conception 
of the term: 
"Core-curriculum is that aspect of the total cur-
riculum which is basic for all students, and which con-
sists of learning activities that are organized without 
reference to conventional subject lines." 
The foregoing definition is an example of what the ter.m 
has come to mean in recent years as compared to what it 
meant when it was defined by some as subjects required or 
all pupils. 
Still a more complete meaning is used to describe this 
plan of curriculum or•ganization. Douglass states that :?:21 
"The essential idea (of core-curriculum) is to 
set up a curriculum which will provide a common set 
of experiences for all pupils in the areas of fUnda-
mental skills, enriched by a wide range of elective 
or semi-elective courses designed to meet more nearly 
than the traditional curriculum can do the individual 
needs and interest of pupils." 
An analysis of these definitions reveal that core-
curriculum is ·an attempt to develop a curriculum organization 
more ·::in harmony with the realitiesof contemporary living and 
the characteristics and needs of youth. Hence, it is evident 
that core-curriculum and the other plans of curriculum organ-
ization are at variance not only in method of achieving unity 
~arold Alberty~ Reorganizin~ the JuNior High School Currie ~, MacMillan, ~ew York, 195 , P7 15 • 
~il.arl R. Douglas, OP. Cit., p. 422. 
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of learning experiences but also, to some degree, as to the 
purposes of the plans. 
These new programs can only be justified as they sm ceed 
in conserving and at the same time increasing all the values 
found in the old subjects. In order to meet this require-
ment, materials drawn from the fields of English, social 
studies and other subjects may contribute. Since these sub-
jects are not logical twins, then it follows that one can not 
displace the other; but they may strengthen and support each 
other through the correlation of existing interrelationships. 
RESEARCH IN THE LANGUAGE ARTS 
The English Language Arts, or conmunication, is concern-
ed with reading, writing, speaking and listening. In 1945 
one of the tasks given the Commission on the English Curricu-
lum appointed by National Council of Teachers of English was 
to study the place of the language arts in life today. The 
Commission concluded thatgz/ 
" ••••• a good curriculum in the language arts is one 
which helps the students to develop through the nor.mal 
stages of their growth into mature mastery of language 
and understanding of literature, to the end that they 
may use these powers intelligently for the enrichment 
of their own lives and the improvement of the society 
in which they live." 
gzjDora V. Smith, (Chairman), The Commission on the English 
Curriculum, National Council of Teachers of English, The 
English Language Arts, Appleton-Century-Crofts, Inc., New 
York, 1952, pp. 1~. 
Function of English 
The function of the English Language Arts, which is com-
munication, can only become fUlly significant when the part 
it plays in the life of tbe learner is realized. According 
to DawsonS.W 
"The child's every waking hour is devoted to lan-
guage in one form or another, whether he is in school 
or out. It is his vehicle of thought and communication. 
He thinks in words, for tbe most part; he expresses his 
ideas in words; he builds up his vicarious experiences 
as he listens to or reads words. They are indispensa-
ble to self-revelation, for it is through speech and 
writing that he is able to convey to others his bits 
of information and advice, his viewpoints, his attitudes 
and more articulate feelings and desires. His urge to 
communicate with others is irrepressible; he desires 
not only to speak or write his own thoughts, but to 
listen to, or read viewpoints, and interpretations his 
companions express, his first-hand learnings are exten-
ded and modified by his second-hand information. Reading 
the printed page, too, makes a contribution to his 
knowledge and appreciation of conditions and situations, 
current and near at hand or distant in time and place." 
In English, as in all other subjects, the trend is to-
ward an increased emphasis on the human values of its con-
tents. Thus, the Language Arts holds a place of prominence 
because its main function - communication - is basic in 
modern living and learning. In fact, the relationships of 
person to person, person to group and group to group are 
enhanced by clear, facile communication or the ability to 
receive and convey meaning through words. Efficient communi-
cation is also vital to the success of everyday vocational 
and civic enterprises. 
g§/Mildred A. Dawson, Teachin~ Langua~e in the Grades, World 
Book, Yonkers-on-Hudson, Nework, 19 1,-p.-;7 
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Dorothy Dak emphatically states 
"English is not an isolated subject, to be confined 
to the English classroom for one period a day, five days 
a week; it is a fundamental tool, an essential to the 
complete understanding of all subjects." 
According to Hook,30 
"English has been called the most complex of school 
subjects. The chief reason is that English has indefi-
nite boundaries." 
He states further the reasons for this broad scoped!/ 
"The indefiniteness of the boundaries of English 
is caused by two facts. The first is that English is in 
part a tool subject; such things as reading for meaning, 
organizing a paragraph, spelling, punctuating a sentence 
or making a verb agree with its subject are tools that 
the students may use in their other school subjects, 
in their lives outsjde of school. Necessarily, there-
fore, the tool English is related in some way to all 
knowledge and to all life • s activities. The second 
cause of vague boundaries is that literature must be 
about something, and t s anething t may be art, economics, 
zoology, or any other . realm of man's knowledge.'' 
An English Language Arts curriculum ,'must make an impor-
tant contribution to those goals which the American people 
have entrusted to their schools. It must provide language 
arts experiences which inevitably lead to these goals and 
which help American youth attain the aims of English instruc-
tion. The following principles for the teaching of English 
in secondary schools were declared in a report of the Commit-
ffiDorothy Dak:Ln , ~ !£ Teach ~ School English, D. c. 
Heath and Company, Boston, 1947, p. 13. 
JQ/J. N. Hook, The Teachine of Hig~7school English, Ronald Press Company, New York, 1 50; p. • 
1l/Ibid.' p. 27. 
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tee on Basic Aims of English in 1942, 
"1. 
2. 
3. 
4· 
5. 
6. 
7. 
8. 
9· 
Language is a basic instrument in the maintenance 
of the democratic way of life. 
Increasingly free and effective interchange of 
ideas is vital to life in a democracy. 
Language study in the schools must be based on the 
language needs of living. 
Language ability expands with the individual's 
experience. 
English enriches personal living and deepens under-
standing of social relationship. 
English uses literature of both past and present 
to illumine the contemporary scene. 
Among the nations represented in the program in 
literature, America should receive major emphasis. 
A study of the motion picture and radio is indis-
pensalbe in the English program. 
The goals of instruction in English are, in the 
main, the same for all young people, but the 
heights to be attained in achieving any one of 
them and the materials used for the purpose will 
vary with individual need. 
10. The development of social understanding through 
literature requires reading materials within the 
comprehension, the social intelligence, and emo-
tio~al range of the pupils whose lives they are 
expected to influence. 
11. English pervades the life and work of the school. 
12. English enriches personality by providing experience 
of intrinsic worth for tre individual. 
13. Teachers with specialized training are needed for 
effective instruction in the language arts.'' 
~Dora V. smith, 11 The Basic Aims of English Instruction", 
T e English Journal, Volume 31, January, 1942, p. 40. 
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Since this report in 1942 knowledge about child growth 
and development has grown and many changes in the nature or 
our society have occurred. To meet these changes, objectives 
or English instruction must change. Hence, the Commission 
on the English CurriculLtm now proposes that English Programs 
should aim at the rollowing:ll/ 
"1. :M.ental and emotional stability. 
2. Dyna7J1ic and worthwhile allegiances through heighten-
ed moral perception and personal sense of values. 
3. Growing intellectual capacities and curiosity. 
4. Increasingly erfective use of language for daily 
communication. 
5. Habitual and intelligent use of mass modes of 
conmunication. 
6. Growing personal interests and enjoyment. 
7. Effective habits of work. 
8. Social sensitivity and errective participation in 
group lire. 
9. Faith in and allegiance to the basic values of a 
democratic society. 
10. Vocational efficiency." 
In order to develop an English Language Arts curriculum 
which achieves goals compatible with those of education in a 
democracy, there must be certain guiding principles for those 
curriculum-planners who are entrusted with such a significant 
and crucial task. 
~John J. DeBoer and others, Teaching Secondary English, 
McGraw Hill Book Company, New York, 1951, pp. 11-12. 
An analysis of an effective English curriculum reveals 
at least four trends or elanents which Dora v. Smith.l!:!/ sum-
marizes as follows: 
"1. The emerging curriculum will center on the com-
mucication of ideas, attitudes and ideals. 
2. It will be concerned with the setting in which 
language develops best. 
3. It will find its roots and its direction in the 
total pattern of the child's growth. 
4• It will attempt to achieve unity through constant 
inter-relating of the various aspects of the pupil's 
experience in the language arts and in his educa-
tional program as a whole." 
With these trends in mind and with an understanding of 
the nature and needs of the pupils the curriculum planner in 
the English Language Arts has two of tbe tools basic to the 
planning of a practical and socially useful program in 
English. 
THE ORGANIZATION OF ENGLISH CURRICULUM 
"When the aims of the program in language commu-
nication have been defined, it becone s necessary to 
determine the instru ctional organization most likely 
to achieve them. The nature of such organization will 
depend upon a number of factors. Chief among these, 
perhaps, is the type of organization employed in the 
school curriculum as a whole. If planning takes place 
exclusively within the boundaries of the English field, 
or independently of the planning in other fields, the 
problems of organization will relate chiefly to the 
inter-relations of the various aspects of language 
1lj}Dora V. Smith, "The English Curriculum in Perspective," 
Elementary English, National Council Teachers of English, 
Chicago, Illinois, Volume 23, February, 1946, p. 46. 
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communication, the relative emphasis to be given to 
each at the various levels, and the themes, projects, 
centers of interest, or problems which will serve as 
substance for tre activities in communication. Intra-
departmental planning calls for much consultation with 
other departments for t~~ 1purpose of avoiding unnecess duplication of effort. 11:::-:t/ 
Interdepartmental Organization 
Any step toward the improvement of the organization of 
English curriculum must inevitably have its beginnings with-
in the field. Hence, a review of the trends in the inter-
relationships of the language arts and the emphasis placed 
on ·each is significant. In view of the known sociological 
and psychological factors which should be the bases for any 
curriculum plan, it would be unwise to approach each phase 
of the language arts as if it were something separate and 
distinct. The belief of those responsible for English 
Language Arts36 is that 
"For purposes of discussion, it is necessary to 
distinguish among the four facets of language communi-
cation -- speaking, listening, reading and writing. 
One cannot conclude from these distinctions, however, 
that these four facets of language communication are 
to be separately taught. The materials of language 
are symbols of meanings, whether spoken, heard, written, 
or read. No arbitrary separation is made between them 
in everyday life. Mastery of the arts of communication 
occurs in situations in which several or all of the 
phases of language are present. For this reason, the 
curriculum in the language arts should be so organized 
as to provide experiences which involve all facets of 
language in their normal relationships." 
~Ibid., pp. 386-387. 
d§/Dora v. Smith, Chairman, The English-Language Arts, The 
Commission on the English Curriculum of the National Council 
Teachers of English, Appleton-Century Crofts, Inc., 1952, 
p. 196. 
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The f'oregoing belief' is the f'oundation of' the ttunit" 
plan of' teaching in which the f'our areas of' the language 
arts reading, writing, speaking, listening -- are organ-
ized around topics of' interest. 
Integration has already been discussed as an emerging 
trend in inter-departmental organization. On the other 
hand, the very nature of the language arts and their un-
limited influences on other subjects would demand that a 
review of the possibilities in intra-departmental organiza-
tion in the language arts be made. 
Intradepartmental Organization 
Various atter~ts to get this intra-departmental organ-
ization have been made in the secondary school. In 1936 a 
survey by Ruth M. Weeks and her committee for the National 
Council of Teachers of EnglishlL/ revealed that 
"Experine nts in correlating the materials of' 
English instruction have taken six forms, all at their 
best directed toward either or both the integration of 
individual growth and the integration of group life 
about certain permanently basic lines of human thought 
and action: 
1. Correlation of English with other fields 
through incidental references and isolated 
projects. 
2. An English course based on correlation with 
other subjects, but not implying the modifi-
~RUth M. Weeks, Chairman, A Correlated Curriculum, National 
ouncil Teachers of English,-D. Appleton-Century Company, New 
York, 1936, p. 5. 
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cation of courses in any other field or the 
cooperation of other subject teachers. 
3. The fUsion of English with one other subject. 
L~. The fusion of groups of subjects. 
5. A curr iculum based on the integration of all 
educational subjects. 
6. A curriculum transcending subject-matter 
divisions." 
An analysis of these sioc types brings into focus .£2E_-
relation and fusion which represent practices attempting to 
make clear to students the relation between the various sub-
jects of instruction and their place in the total scheme of 
life. All of these practices have been interpreted as core 
types of progrruns by one or more authorities. 
Incidental correlation of English with other subjects 
in the secondary school was attempted in order to satisfy 
the need for cooperation between the English department and 
other departments revealed as necessary in 1917 by the Com-
mittee on the Reorganization of English in Secondary Schools. 
As to the success of this type of correlation, DeBoer says: 
"Plans providing for correlation of independent 
courses are usually based on the logical organization 
of subject-matter. Generally they have been unsuccess-
ful, because it is difficult to find pairs of teachers 
who are able to plan together and to relinquish their 
s~bject-matter interests sufficiently to make the cor-
relation effective." 
The need, however, to substitute the educational needs 
of boys and girls for the vested interests of teachers and 
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subject-fields resulted in a more direct approach to cor-
relation of English with other subjects. This type of cor-
relation is planned in advance, thus the material of one 
subject interprets the topics of another. 
Many varied attempts have been made to correlate Engli 
and social studies. In some schools responsibility is as-
sumed by two or more teachers who are willing to go beyond 
their subject boundaries in order to articulate their 
courses. The extent of the correlation under this plan 
would depend greatly on the following factors: 
l. relation of the subjects 
2. knowledge and wisdom of the teachers involved 
3. mutual agreement between or among teachers 
It should be understood that this plan does not always 
assure correlation in the best possible way, but it serves 
as a move in the right direction. In practice correlation 
of this type is attempted mainly through pupil's activities. 
For instance, composition (oral and written) is centered on 
social studies topics. Both teachers cooperate in the eval-
uation. Such an arrangement seems artificial, in view of the 
fact that thought plus method should be important to both 
teachers. Still another plan makes an attempt to extend the 
social studies content. For example, American literature is 
~wed to extend the meanings of the historical content of 
American history. 
The other approach to correlation has been an outgrowth 
or the revious at 
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are taught by the same teacher. Each course is based on a 
psychological organization. Horizontal relationships are 
made on a level on which the adolescent can make and apply 
the generalizations. An advanced step seeks to relate ex-
periences by utilizing "centers of interest" and the major 
social functions of individuals at the particular stage. 
An experiment with planned correlation of English and 
social studies was made and evaluated at tre Academy High 
Schoo+ in Pennsylvania. The following description of it 
was reported in English Journal39 
· "In this cooperative attack on the problem of ar-
ticulation an English teacher and a Civic teacher under-
took the task of constructing correlated units on a cen-
tral topic. Each teacher listed his objectives and ac-
tivities which might realize tbe pur poses. These units 
were tried out in separate English and Civic classes 
with a little difficulty still with articulation. Hence, 
the teachers decided to teach the classes for two per-
iods and to conduct both types of activities for the 
unit by themselves. A further experiment was tried in 
order to evaluate the effectiveness of correlation. 
First, three groups were formed -- in one instance a 
group met with the civics teacher one period and with 
the English teacher later in the day. They worked on 
the correlated units also. Another group was scheduled 
with the civics teacher for two consecutive periods dur-
ing which he taught the entire unit. A third group met 
the English teacher for two consecutive periods during 
which he taught the entire unit. All three of these 
groups were compared with a control group which con-
tinued to have Civics and English in the traditional 
separate class manner. The pupils were paired on the 
basis of intelligence, language usuge test score, and 
achievement test score. Pupils in both groups were 
tested during the semester on the knowledge of language 
as determined by an objective test, on the use of lang-
uage as measured by the actual work they did in dealing 
with social problems, and on the growth in civic atti-
tudes and information. 
, "United We Stand", English Journal, 33: 
A statistical analysis of results indicated slight 
differences on the language tests in favor of the exper-
imental group over the control group in the case of tm 
experimental program in which the classes remained sep-
arate but correlated the actual work as well as they 
could. 7ith the experimental group in which one teacher 
took the group for both subjects the differences were 
muchmore substantial, it being quite unlikely that such 
differences could have been due to chance. All exp eri-
mental groups showed clear-cut gains over the control 
groups in respect to gains in civic infonaation and at-
titudes. A statistical treatment of test scores revealed 
odds from ten to one to several thousand to one that the 
true differences were in favor of the correlated group." 
A more intensive attempt to establish connections be-
tween English and other subjects is known as fusion but is 
frequently labeled as Social Living or Cownon Learning s 
courses. English, social studies, and sometimes science are 
the subjects replaced. DeBoe~ makes the following cam-
ment on Common Learnings: 
"While the common learnings course was not intended 
to be a combination of the English and social studies 
courses since its proposed organization did not resemble 
that of the traditional course in English and social 
studies, it is clear from the description of purposes 
that it was intended as a substitute for separate 
courses in these fields. Moreover, the statement of 
purposes strongly suggested that its subject-matter 
was to be chiefly within the area of the social 
studies." 
The purposes of the Common Learnings are:~ 
111. Civic res ponsibility and competence. 
2. Understanding of the operation of economic system 
and of tre human relations involved therein. 
3. Family relationships. 
40/Johri J. DeBoer and others, Teachin~ Secondar~ English, 
MCGraw-Hill Company, Inc., New York, 951, p. 1 • 
.Y:b(Ibid.' p. 13. 
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4· 
5. 
Intelligent action as consumers. 
Appreciation of beauty. 
6. Proficiency in the use of language." 
An analysis of the foregoing objectives of Common 
Learnings reveals that only the tool aspect of language is 
stressed. The emphasis was placed on social studies. 
Though many advantages have been claimed for English 
1 in such plans as correlation and fUsion, one which seems to 
be most frequently expressed is that the tools of English 
are more effectively developed through increased motivation. 
This as an advantage of Englishwhen correlated and combined 
with other subjects seems limited and rightly so since it 
represents tre narrow point of view of those who regard 
English as merely a tool subject. Since such a view falls 
short of the aims of the program in language arts, it would 
follow that any instructional organization which utilizes 
this limited aspect of English would not most likely achieve 
success. 
The correlation and fusion of English with other sub-
jects represent attempts to coribine and unify subject-matter 
in order to make a more fUnctional approach to tre dynamic 
experiences of active life and the intellectual activities 
with which all teachers are concerned. Since the aims of 
these plans are the same, but only the approaches differ, 
there should be no "either-or" attitude on the part of the 
curriculum planner in English. Instead he should adopt an 
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eclectic policy and use each to the extent that it provides 
an effective plan for organizing experiences which parallel 
present and future out-of-school experiences. 
SUMMARY OF RESEARCH 
Research in the Language Arts has established that there 
should be constant curriculum revision. These changes should 
be made in order that a curriculum in Language Arts may be 
consistent with the goals of education in a democracy. Such 
a curriculum must utilize what is known about the following: 
1. the nature and the needs of pupils in a democratic 
society. 
2. the role of the Language Arts in our society. 
3. the better methods of teaching the four phases 
of the Language Arts. 
Further research reveals that some of the plans used in 
organizing a Language Arts curriculum are as follows: 
1. Gorrelat ion 
2. Fusion 
3. Integration 
Curriculum planners are not agreed on any one of these or-
ganizations for the consensus is that the choice must be 
based on the needs of the pupils, the school and the commun-
ity involved. However, certain trends in the organization 
of an effective English curriculum should be the basis for 
any plan used. 
Four of these trends which influenced the thinking of 
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the writer are as follows: 
1. Any curriculum in Language Arts should be organized 
to pramote growth in skills, understandings and 
attitudes. 
2. Such a curriculum should attempt to develop the 
pupil as a person, as a member of society and as 
a wage-earner. 
3. Any Language Arts curriculum should be designed to 
include reading, writing, speaking and listening 
experiences which pupils will meet outside of the 
classroom. 
4. In a program in Language Arts some effort should be 
made to correlate the Language Arts with other sub-
jects. Such a plan of organization, however, 
should not subordinate the previous values in 
English to any other subject. 
The writer, therefore, has attempted to incorporate the 
foregoing and other basic trends in the over-all year's plan 
in English for ninth grade. The course outline contains 
nine skeleton outlines of units which will contain the 
skills, understandings and appreciations to be developed in 
the four phases of English. They are separated in the course 
outline for convenience, but should be integrated in each 
unit. Following the course outline, two units will be fully 
developed illustrating how the writer attempts to correlate 
the Language Arts and social studies in both units through 
activities which are keyed to the everyday problems of youth 
in society. 
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CHAPTER III 
COURSE OUTLINE 
The following course outline in English is intended for 
the ninth grade in a high school extending from the eighth 
through the twelfth grades. The enrollment of the school is 
approximately fifteen or sixteen hundred pupils. Of this 
number, four or five hundred pupils are in the ninth grade. 
The eighth grade has a double period organization in 
which two subjects -- either English and Social Studies or 
Science and Mathematics -- are taught by one teacher. Because 
of this organization in the eighth grade, an attempt is made 
to correlate subjects on the ninth grade although it is set-
up that each subject is taught by a different teacher every 
period. 
The sizes of classes vary, but range usually from 
thirty to forty pupils. A typical ninth grade has pupils 
with levels of achievement from fourth to tenth grade in 
some or all of basic skills and knowledge. The pupils are 
permitted to follow one of three types of curriculums. They 
are vocational, college preparatory and commercial. Most of 
the pupils choose to follow a college preparatory or voca-
tional curriculum. This is partially due to the limited 
facilities of the commercial department. 
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The following course outline includes nine skeleton 
outlines of units dealing with topics which are vitally 
important to the pupils. It also includes a chart of the 
skills to be developed in the four phases of English in each 
unit. Following the course outline are two fUlly developed 
units illustrating the correlation of social studies with 
English through activities. 
The titles of the nine units are as follows: 
Unit I: Put Your Best Foot Forward 
(Orientation) 
(r w s 1) 
Unit II: High Adventures 
(R w s 1) 
Unit III: All About You 
(Autobiographies} 
(r W s 1) 
Unit IV: What's On the Air? 
(r w s L) 
Unit V: Our Town 
(r w S 1) 
Unit VI: What's The News? 
(R w s 1-) 
Unit VII: Getting Yourself On Paper 
(Letter-Writing) 
(r w s 1) 
Unit VIII: Sidelines For You 
(Hobbies) 
(r w S 1) 
Unit IX: Folklore of the South 
(R w s 1) 
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UNIT I: PUT YOUR BEST FOOT FORWARD 
(r w S 1) 
Time: 3 weeks 
Introduction 
All pupils begin the school year with the desire to 
achieve success. For many of than the know-hows needed for 
success are already present, but for others such skills and 
understandings must be developed. Hence, in this unit oppor-
tunities will be provided pupils for getting acquainted with 
and adjusted to each other and the school through 
1. conversing with classmates, schoolmates, 
and friends in and out of school. 
2. introducing themselves and others. 
3. interviewing older schoolmates and teachers. 
4. discussing such topics of interest as extra-
curricular activities, rules and regulations, 
the school building and methods of study. 
5. organizing a class and conducting class 
meetings. 
Desired Outcomes 
Understandings 
1. Good speech is an investment whose return 
can be seen best in the wholesome relation-
ships with others. 
2. , the right in a 
to a person 
·~lO 
3. The more our experiences are broadened, the 
more interesting and unusual ideas we have 
to share. 
4. Much of our happiness and success depends on 
the quality of our life. 
Attitudes and Appreciations 
1. Good speech habits are necessary to a bigger 
and better country for all people. 
2. It is important that acceptable English be 
used in all daily situations. 
3. A person who possesses good manners gets 
respect from his peers as well as adults. 
Skills and Abilities (See Chart) 
Outline of Content 
A. Getting acquainted with the school building. 
B. Getting acquainted with school rules and 
regulations. 
c. Getting acquainted with school clubs and 
other extra-curricular activities. 
D. Getting acquainted with teachers, classmates 
and schoolmates. 
E. Getting acquainted with correct parliamentary 
procedure. 
F. Getting acquainted with correct introductions. 
G. Getting acquainted with the techniques of 
interviewing. 
H. Getting acquainted with the best methods of 
study. 
Basic Materials 
A. Books and F'amphlets 
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B. 
-
1. High School Li~e, Margaret Bennett 
2. 
3. 
4. 
Life Adjustment Booklet 
Science Research Associates 
Chicago, Illinois. 1951 
Talkin~ Well: A Book on 
the Ar o~ Conversation,-
-- -- - W. L. Harrl ngton 
Macmillan, 1939 
Discovering Ourselves, 
English in Action 
(Book I}-:;-
E. A. Strecker and Others 
Macmillan, 1948 
J. c. Tressler 
D. C. Heath, 1950 
Audio-Visual Materials 
1. Film: How To study Coronet, 1946 
2. Film: Everyday Courtesy Coronet, 1948 
3. Film: Making the Most of School Coronet, 194 
Teacher Bibliography 
A. Books 
1. High School and Life, Francis T. Spaulding 
McGraw-Hill, 1939 
2. Teaching _ Secondary English, 
John J. DeBoer 
McGraw-Hill, 1951 
3. The English-Language-Arts, 
Chapter 13 Dora v. Smith 
Appleton-Century-Crofts, 
1952 
Supplementary Pupil Reading .List 
A. Easy 
1. Barnes, Nancy, Wonderful Year 
Messner, 1~ 
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2. 
3. 
4. 
5. 
6. 
7. 
8. 
Brink, Carol R, Caddie Woodlawn 
Macmillan, 1935 
Eyre, Katherine, Spurs for Antonia 
Oxford-;1943 
Gates, Doris, Sensible Kate 
Viking, 194.r 
Giles, Nell, Susan; Be Smooth 
Hale, 1 '9}+0 
-----------' Susan Tells Stephen 
Hale, 1940 
Hunt, Mabel L., Sibby Bother box 
Llppi"ncott, 1945 
Jewett, Eleanore M., Mt!tery at Boulder Point 
V king, 1949 
Leaf, Munro, Manners Can Be Fun 
Stokes, !9!6--~ 
B. Average 
1. Allen, Betty and Mitchell Briggs, 
Behave Yourself' 
Lippincott, 1937 
2. Banning, Margaret C., Letters to Susan 
Harper, ~36 
3. Bell, Margaret E., Ride Out the Storm 
M'OiT"ow;-1 t)"5r 
4. · Bryant, Bernice M., Future Perfect 
Bobbs, 1944 
5. 
6. 
7. 
8. 
Cavanna, Betty, A Girl Can Dream 
westmfnster Press, 1948 
Conway, Helena, Year To Grow 
Longmanns, 1943 
Dickson, Marguerite, Bramble BuSh 
Nels on, 1:'91+5' 
Duncombe, Frances, 
Felsen, Gregor, Bertie Comes Through 
Dutton, 1947 
c. Mature 
1. Becker, May L., Under Twent~ 
Harcourt, 1 32 
2. Boykin, Eleanor, This fiY' Please 
Maciiii an, 1948 
3. Bryant, Bernice, Miss Behavior 
!3ot5'0s' 1948 
4- Cavanna, Betty, Paintbox Summer Westminster Press, 1949 
5. Craig, Margaret M., Trish 
Crowell, 1951 
6. Crawford, Phyllis, Last Semester 
Ron', 1942 
7. De Leeuw, Adele, Linda Marsh 
Maciiiilian, 1943 
8. Fedder, Ruth, A Girl Grows ~ 
· Mc'G'rii'-Hiii, 1 9 
9. McGraw, Eloise J., Crown Fire 
Coward -;-1'9'51 
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Introduction 
UNIT II: HIGH ADVENTURES 
(R w s 1) 
Time: 3 weeks 
Reading about the adventures of others offers an enjoy-
able, entertaining and satisrying experience for the youth 
of today. It also gives him an opportunity to relax from 
the regular humdrum of life. Thus, his ever-increasing 
leisure time is utilized, his experiences are broadened and 
his values are heightened. In this unit, opportunity will 
be provided for pupils to read stories and novels of adven-
tures on land, on sea and in the air. 
Desired Outcomes 
understandings 
1. Stories of adventures provide a release from 
some of the complexities of our lives. 
2. Reading furnishes us with many experiences we 
would not otherwise know. 
3. Reading the adventures of others often increase! 
the significance of happenings in our everyday 
life. 
4. Our real selves become known to us as we share 
the thoughts, hopes, joys and sadness of the 
characters met in .reading. 
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Attitudes and Appreciations 
1. Reading furnishes enjoyment and satisfaction 
as well as infor.mation. 
2. Reading is a "must" in the wholescme develop-
ment of one's personality. 
3~ The values obtained from reading are often 
immeasurable. 
Skills and Abilities (See Chart) 
Outline of Content 
A. Reading .stories and novels of adventures on 
land, on sea and in the air. 
B. Improving the pupils• reading tastes by having 
than explore the best readings on their par-
ticular interests. 
c. Improving the pupils• attitudes toward reading 
for enjoyment, pleasure and escape. 
D. Broadening the experiences of pupils through 
their meetings with adventurers who 1 ead them 
to strange places, with usual people in un-
usual heppenings. 
E. Helping pupils to understand the value of the 
experiences engaged in by them each day. 
Basic Materials 
A. Books 
1. Literature ~ Life Book I, Dudley Miles and 
_ Lillian Keck 
Scott, Foresman 
1939 
2. Eng1ish in Action Book I, J. c. Tressler 
D. c. Heath, 1949 
B. Audio-Visual Materials 
1. Film: Choosing Books to Read Coronet, 1948 
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Teacher Bibliography 
A. Books and Pamphlets 
1. 
2. 
3. 
4· 
Reading in the Age of Mass Communications, 
p. 22 William s. Gray 
(Editor) 
Appleton-Century-
Crofts, 1949 
The English-Language Arts, Dora V. Smith 
(Cha irman) 
Appleton-Century-
Oro fts, 1952 
Books for You, Mark Neville (Chairman) 
National Council of Teachers of 
English 
Chicago 21, Illinois, 1945 
Your Read~ for Grades Seven, . 
Eig ht and N ne, 
- - :Mark Neville (Chairman} 
National Council of Teachers of 
English 
Chicago 21, Illinois, 1945 
Supplementary Pupil Reading List 
A. Easy 
1. Bennett, Elizabeth H. and others, 
Dreaming and Daring 
Silver, 191+7 
(Sea Poetry) p. 47 
2. Bennett, Elizabeth H. and others, 
High Road to Glory 
S lver, 194'7 
(Sea Stories) pp. 252-69 
3. Bennett, Elizabeth H. and others, 
Wonder and Laughter 
Silver,~? 
( Pirate Stories) pp. 223-8 
4. Coatsworth, Elizabeth Jane, 
Fair American 
Macmillan, 1940 (Sea Poetry) 
5. Coatsworth, Elizabeth Jane, 
Up Hill and Down 
Knopf, 1~-
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6. Fuller, Harvey K., Manuel Goes to Sea 
McGraw, ~7- -
7. Gates, Arthur Irving, Letrs Go Ahead 
Macmillan-,-1940 
{Sea Stories) . pp. 305-64 
8. Gray, William and May Hill Arbuthnot, 
People and Progress 
Scott, Foresman, 1943 
(Pirate Stories) 
pp. 404-24 
9. Heffernam, Helen and others, 
On to Adventure 
Harr Wagner, 1943 
(Sea Stories) pp. 119-28 
10. Stong, Philip D., Captain Kiddts Cow 
Dodd, 1941 -
B. Average 
1. 
2. 
3. 
4. 
6. 
8. 
Adams, James D., Cap'n Ezra, Privateer, 
Harcourt, 1940 
Calahan, HaroJd A., Back to Treasure Island 
Vanguard, 193$. 
Clemens, Samuel L., Adventures of Huckle-
berry Finn, WOrld Pub-
lishers;-1947. 
Clemens, Samuel L., Adventures of Tom .:;.S~t..;.;.~ 
Werld Publisners;-1 
Clemens, Samuel L., The Prince and the 
Pauper, Winston,-r937 
Gilpatrick, Guy, Flying Stories, Dutton,l 
Montague, Sydney R., North to Adventure, 
McBride, 1939 
Nordhoff, Charles B., The Pearl Lagoon, 
Litfle, 1924 
Pease, Howard, Wind in the Rigging, Double-
-day,J:953 
48 
10. Provines, Mary Virginia, Bright Heritage, 
Longmans, 1939 
c. Mature 
1. 
2. 
4· 
6. 
7. 
8. 
10. 
Allen, Merritt Parmlee, The Sun Trail, 
Longm ans , 1943 
Blackmore, Richard D., Lorna Doone, Coward, 
McCann, 19SO 
Brown, Leonard, Editor, Modern Short 
Stories, Harcourt, Brace 
and Company, 1937 
Colter, John R., Omnibus of Romance, Dodd, 
Mead ana Company, 1931 
Conrad, Joseph, Tales of Land and Sea, 
GardenC'Ity-;19~ 
Dana, Richard H., Two Years Before the Mast 
tre"ritage, 19!jl - -
Doyle, Sir Artllur> Conan, The Adventures of 
Sherlo~Ho!mes, Harper, 
1932 
Driscoll, Charles B., Pirates tho!, Farrar 
and Rinehar , . 941 
Dumas, Alexandre, The Three Musketeers, 
Rand, McNally, 1954 
Rhead, Louis, Editor, Arabian Nights 
Entertainment, Harper, 
1938 
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Introduction 
UNIT III: ALL ABOUT YOU 
(r W s 1) 
Time: 3 weeks 
The thoughts of youth are long, long thoughts and a 
thoughtful study of the years that have gone and the accomp-
lianments achieved in that period is a good experience for 
the pupil today. In this unit on autobiographies, pupils 
will be given a form of release for their own thoughts and 
f~iings, a way of expressing their innermost feelings about 
those things which happened to them, members of their famil 
and friends. 
Desired Outcomes 
Understandings 
1. The main purpose of writing an autobiography 
is to share with others something of the 
writer's life and experiences. 
2. A serious look at many of our earlier exper-
iences fUrnishes much information on the 
direction our lives are taking or should take. 
3. Many of our special interests and abilities 
are indicated in our early childhood. 
Attitudes and Appreciations 
1. What we are now and what we will be cannot be 
comple divorced from what we were 
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2. Every individual can exert some influence on 
what his f'u ture shall be by knowing himself. 
3. Through reading biographies and autobiographies 
of successful persons, our chances for devel-
oping desirable traits are increased. 
Skills and Abilities (See Chart) 
Outline of Content 
A. Getting acquainted with the successes and fail-
ures of many great personalities. 
B. Using a variety of sentence patterns. 
c. Writing autobiographies. 
D. Appreciating the ideals of others as revealed 
in biographies and autobiographies read. 
E. Reading local biographies. 
Basic Materials 
A. Books 
1. Growing ~~ Roy o. Billett and J. Wendell Yeo 
D. C. Heath, 1951 
2. Building Better Eng1ish, Mellie John 
Row-Peterson, 1951 
3. English in Action Book I, J. c. Tressler 
D. C. Heath, 1949 
Teacher Bibliographi 
A. Periodicals 
1. Catholic School Journal, 53: 24-5, January, 
1953. "Ideals Through 
Biographies" 
2. Clearing House, 22:354-6, February, 1948. 
"Autobiographies in Strict 
4· 
Confidence" 
Boston University 
Sohool of Education 
1. Library 
English Journal, 38:559-63, December, 1949. 
"Approach to Autobiographies" 
Social Education, 16:65-7, February, 1952. 
"Local Biography Arouses 
Interest" 
Supplementary Pupil Reading List 
A. Easy 
1. Ahler~, Lena C., Sons Known to Fame, McLeod, 1931 --
a. Mark Twain, pp. 145-148 
b. Stephen Foster, 
pp. 185'-188 
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3. English Journal, 38:559-63, December, 1949. 
"Approach to Autobiographies 11 
4. Social Education, 16:65-7, February, 1952. 
11Local Biography Arouses 
Interest 11 
Supplementary Pupil Reading List 
A. Easy 
1. 
2. 
4. 
Ahlers, Lena C., Sons Known to Fame, McLeod, 
m:3" --
a. Mark Twain, pp. 145-148 
b. Stephen Foster, 
pp. 185-188 
Cody, W. F., Autobiography of Buffalo Bill, 
Rinehart, '1920 
Ferris, Helen, This Happened to Me, Dutton, 
---r9"29 
Purdy, Claire Lee, He Heard America Sing: the 
story of Stegben Foster-;--
Messner, 194 
B. Average 
1. Baldwin, James, Four Great Americans, American 
----Book Company, 1905 
a. Benjamin Franklin, 
pp. 68-117 
b. Abraham Lincoln, 
pp. 179-235 
2. Bennett, Margaret E., Building Your Life, 
Whittlesey House;-!9~ 
3. 
4-
Bennett, Margaret E., Building Your Life, 
Adventure in serr=Discovery 
and Self-Direction, McGraw-
Hill, 1935 
Cooper, Alice, TWenty Modern Americans, 
Harcourt, 1942 
a. Walt Disney, pp. 3-22 
b. The Martin Johnsans, 
• 25..-3 
• 
Heyliger, 
a. J. Edgar Hoover, 
pp. 103-118 
d. Amelia Earhart, pp. 68-81 
William, Boys Who Became Presidents, 
Nelson ana-sons, 1932 
a. Theodore Roosevelt, 
pp. 173-183 
b. Herbert Hoover, 
pp. 22.5-234 
6. Keller, Helen, Story of~ Life, Doubleday,l9 
8. 
10. 
c. Mature 
1. 
Kirkland, Winifred and Frances, Girls Who 
Became Writers, Harper:-1933 
a. Pearl ~ck, pp. 39-.52 
b. Louisa Mae Alcott, 
pp. 92-102 
c. Mary Roberts Rinehart, 
pp • .53-63 
Mabie, Hamilton w., Heroes Every Child Should 
Know, Doubleday, Page and 
Company, 1927 
a. Richard the Lionhearted, 
pp. 189-207 
b. William Tell, pp. 227-
Overton, Jacqueline, The Life of Robert Louis 
Stevenson:-rrcriDner, l91S 
Ruth, Babe, and Bob Considine, Babe Ruth Sto 
Dutton, 1948 - -- .;;;;.....;.......;;~ 11 
Bolton, Sarah K., Lives of Poor BoyJ Who _B_e_c_'"* 
Famous, Crowell, 19 7 
a. Will Rogers, pp. 408-423 
b. Henry Ford, pp. 376-392 
c. Andrew Carnegie, pp. 
334-34.5 
d. Edward Bok, PP• 393-407 
2. Bond, Frank F., Give Yourself Background, 
McGraw-Hill, 1937 
3. Dolson, Hildegarde, We Shook the Family Tree, 
Random House,-r946 ----
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UNIT IV: WHAT'S ON THE AIR? 
(r w s L) 
.Time: 3 weeks 
Both radio and television play important roles in the 
education of youth. The degree to which these avid consumers 
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Introduction 
UNIT IV: WHAT'S ON THE AIR? 
(r w s L) 
.Time: 3 weeks 
Both radio and television pl~ important roles in the 
education of youth. The degree to which these avid consumers 
can effectively select and appraise what they hear and see 
crunnot be left to chance, for many of their attitudes and 
ideals will be the by-products of the programs on radio and 
television. Every effort, therefore, should be used by the 
English teacher to help the youth of today face realistically 
this life situation. In this unit, opportunity will be pro-
vided for pupils to listen ~nd to watch radio and television 
programs with a sense of discrimination as to type, content, 
and purpose. 
Desired Outcomes 
Understandings 
1. In our society, which has speech as a primary 
medium of expression, listening is increasingly 
important. 
2. Listening is an activity which involves the 
process of associating ideas. 
3. Such mass media of canmunication as radio and 
television have made available cultural resources 
the average listener would not have other-
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4. Listening is a friendly activity involving 
human beings. 
5. We listen more effectively if we have a purpos 
in listening. Some of the purposes for which 
we ma:y lis ten are: 
a. to secure information 
b. to answer a general question 
e. to differentiate between emotive and 
factual reports 
d. to enjoy a speaker, program or productio 
6. We listen differently for different purposes, just as we read differently for different pur-
poses. For exrunple, listening to a scientific 
program on radio or television would require 
more active listening than a disc jockey 
program. 
Attitudes and Appreciations 
1. Listening is constantly taking· on newer roles 
in our society. For example, news reports 
which are apparently unbiased may,<.he just the 
opposite. Listeners must be prepared to detect 
"slanted" reporting. 
2. All listening calls forth some reaction from 
the listener. He must know how to listen pur-
posively, accurately, critically and apprecia-
tively. 
3. Listening extends the range of our own 
experience. 
Skills and Abilities (See Chart) 
Outline of Content 
A. Getting acquainted with the history of radio 
and television. 
B. Understanding the cost and control of radi. o 
and television in America. 
c. Getting acquainted with the production of radio 
and television programs through trips to the 
studio and through reading. 
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D. Evaluating radio and television programs for 
1. content 3. educational values 
2. entertainment 4. propaganda 5. appeal to various groups of people 
E. Understanding the process and types of 
listening. 
Basic Materials 
A. Books 
1. 
2. 
Liviny Your Life, Claude c. Crawford and o 
PP• 4 6::-r( -- D. C. Heath 
1953 
EngliSh in Action Book I 
J. c. Tressler 
D. C. Heath 
1949 
B. Audio-Visual Materials 
1. Democracy and Radio, 33-1/3 rpm 15 mins. 
2. On the Air, Black and white sound motion pic-
ture, 22 mins. Loaned free. 
School Service, Westinghouse Elec-
tric Corporation, 306 Fourth Ave., 
P. 0. Box 1017, Pittsburgh 30, Pa. 
Supplementary Material ''How Does 
It Work" booklet free in quantiti 
for classes. 
3. Communicati.. ons and Our Town, 
TeaChing Film Incorporated $1.50 
4. Storr of Communication, Film 22 mins. 
~ventieth Century Fox 
5. Stepping Along with Television 
New England Telephone and Telegr 
Company, 11 min. Film. 
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Teacher Bibliography 
A. Books 
1. Mass Media and Education by Edgar Dale, 
Chairman. Part II, 53rd Year 
Book of National Society for 
the Study of Education 
2. Teaching Secondary English by John J. DeBoer 
and Others, Chapter 9, "Mass 
Media of Connnunication", 
McGraw-Hill Book Company, Inc. 
1951 
3. Reading in an Ag7 of Mass Communication by 
- W1llia.iii'S":" Gray, Editor, 
Appleton-Century Crofts, Inc. 
1949 
4· Radio and English Teaching, Max J. Herzberg, Editor 
D. Appleton-Century Crofts, Inc. 
1941 
5. The English-Langua~e-Arts, Dora V. Smith, 
Cba1rman 
B. Periodical 
Chapters lL~ and 15 
Appleton-Century Crof'ts, 
1952 
1. Scholastic Teacher Monthly, "Good Listening," 
a feature in the October, 
December, February and April 
Issues 
Supplementary Pupil Reading List 
A. Easy 
1. Burger, F. C., Children's Story of' Radio and 
Television --
Harbingers, 1945 
2. Ford, Edward, Bob Lane, News Cameraman 
Macrae Smith, 1947 
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4· 
6. 
7. 
Meyer, J. s., Picture Book of Radio and 
Televisron-and How They Work 
Lothrop, 19~ --- ----
Peet, Creighton, All About Broadcasting 
Knopf, 1942 
Watson, Katherine, Radio 41ays for Children 
Wilson, 19 7 
Periodical, Modern Television and Radio 
Dell Publishing-company, 1951 
Periodical, Radio's Vf.hots ~Vho 
Pendulum, 1'947 
B. Average 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9· 
10. 
11. 
Crosby, John, Out of the Blue 
simon and Schuster, 1952 
Derby, John; All Abmut Television 
--popular Mechanics Press, 1952 
Ford, Edward, Don Marshall, Announcer 
Macrae Sm1th, 1946 
Gaver, Jack , There's Laughter in the Air! Radio 
Top Comedians and~hefr Best Shows 
Greenberg, 194j ----
Gould, J., All Ab ou t Radio and Television 
--- Random House;-1953 
Hicok, Eliza M., The Quiz Kids 
Houghton, Mifflin, 1947 
Kiv er, Milton, Television Simplified 
Van Nostrand, 1948 
McBride, Mary Margaret, Tune in for Elizabeth 
Dodd, Mea~194s---
White, Paul W., News on the Air 
Harcourt, 194 7 
Periodical, Who's Vfuo in T.V. and Radio 
Dell Publishing Company, 1951-
Periodical , 
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C. Mature 
1. 
2. 
3. 
6. 
7. 
Dunlap, Orrin Elmer, Understandirg Television, 
What It Is and How It Works 
Greenberg, 1948- -
Gross, Ben, I Looked and I Listened, Informal 
Recollections of Radio and T.V. 
Random House, 1954 --- ----
Ranshaw, G. s., Boy's Book of Radio, Television 
and Radar . 
Burke Publishers, 1949 
Shaw, Irwin, The Troubled Air 
~andom House;-1951 
Shirer, William, Stranger Come Home 
Little, Brown, 1~ 
Woodfin, Jane, Of Mikes and Men 
McGraw-Hill Company, 1951 
Wouk, Herman, Aurora Dawn 
SJ.mon".and Schuster, 1947 
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Introduction 
UNIT V: OUR TOWN 
(r w S 1) 
Time: 3 weeks 
Every town has its history which influences to some ex-
tent the customs, the beliefs and the temperrunent of its in-
habitants. Many young people, however, take their towns for 
granted. They usually believe they know their towns since 
most of them have lived there ~1 their lives. But the fact 
is that living in a town does not guarantee knowledge and 
appreciation of that town. Hence, any attempt to encourage 
young people to discover and to explore their towns would 
lead to an enlightened citizenry. In this unit, opportuni-
ties will be provided for pupils to learn more about the 
charm and color of their town•s history and setting. 
Desired Outcomes 
Understandings 
1. People from many lands have contributed to the 
cultural development of our city. 
2. In the early days Charleston was a center of a 
vigorous and wealthy plantation culture. 
3. Much of the great char.m of Charleston lies in 
its architectural beauties, its beautiful gar-
den;~!, its old and interesting houses and build-
ings and its long and romantic history. 
6 1. 
Charleston's manners, custams and people all 
add up to produce an atmosphere for whiCh the 
city is famous. 
Attitudes and Appreciations 
1. Knowledge of one's community's history will 
increase one's devotion to it. 
2. An intelligent citizen of a community should 
be well-informed concerning its community's 
history. 
,, 
3. The life of every member of a community is 
affected in some way by that community's 
history. 
Skills and Abilities (See Chart) 
Outline of Content 
A. Retelling stories and novels about Charleston 
harbors, gardens, churches and other places 
ot: interest. 
B. Interviewing persons about the early history 
of Charleston. 
C. Reading orally legends and folk tales of 
Charleston. 
D. Making reports on the outstanding places, 
people, and resources of Charleston. 
E. Discussing the artists• interpretations of 
the city. 
ic Materials 
A. Books 
1. English in Action, Book I, J. c. Tressler 
D. C. Heath, 
1950 
2. Building Our Life Together, 
Chapter V--
"The Community" . 
J. I. Arnold and 
Dorothy J. Banks 
Row, Peterson and 
Company, 1949 
3. Development £!:. America, Fremont P. W<1.rth 
pp. 88-108 American Book Company 
1936 
B. Pamphlets 
1. "Famous Charleston's First" 
published by First Federal Savings and Lo 
Association 
2. "The South Carolina Low Country" 
Published by The Charleston Chamber of 
Commerce 
c. Audio-Visual Materials 
1. Film - "Home Town, U.s.A.", (16 mm., sound} 
Bell and Howell, 1801 Larchmont Avenue, 
Chicago 13, Illinois 
Teacher Bibliography 
A. Books 
1. Teaching Compos it ion 
Chi pter VI 
and Literature 
Lucia B. Mirrlelees 
Harcourt, Brace and 
2. Teaching Social 
Chapter VII 
1949 
Studies in ~ Schools 
Edgar Bruce Wesley 
D. c. Heath and Company 
1950 
Charleston, A Gracious Heritage 
Robert Molloy 
Supplementary PUpil Reading List 
A. Easy 
D. Appleton-Centur,r 
1947 
Co. 
63 
1. Bennett, John, Doctor to the Dead (Grotesque 
legends-anr:fo~ales of old 
Charleston) 
University of South Carolina 
Press, 1946 
2. Cook, Marion Belden, (Compiler) 
4. 
Oliphant, Mary 
Stories from the South 
11Bells of""'"St.Mrch:a:ei•s" by 
Janie Smith 
Silver Burdett Company, 1946 
c. S~s, Gatewat to South 
Carolina, "Our C tyby the Sea" 
State Commercial Printing 
Company, 1947 
SLmons, Katherine D. M., Stories of Charleston 
Harbor 
The State Company, 
1930 
B. Medium 
1. 
2. 
3. 
4. 
5. 
6. 
Hennig, Helen Kohn, Great South Carolinians 
University of North Carolina 
Press, 1940 
Heyward, DuBose and Herbert R. Sass 
Fort Sumter 
Farrar and Rinehart, 1932 
Larsen, Christian L., Metrorolitan Charleston 
UniversitY o South Carolina 
Press, 1949 
Leiding, H. K., Charleston - Historic and 
Romantic 
Lippincott, 1931 
Ravenel, H. H., Charleston, The Place and the 
People --- ---
MacMillan, 1931 
Rhett, Robert Goodwyn, Charleston, An Epic £f. 
Carolina 
Garrett and Massie 
1940 
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8. 
c. Hard 
1. 
2. 
3. 
4. 
5. 
6. 
1· 
8. 
9. 
10. 
Stevens, w. o., Charleston, Historic City 2£ 
Gardens 
DOdd, 1939 
Verner, Elizabeth, Mellowed E1: .Time; a Charl 
ton NotebOOk----
Bos ti<X , 1941 
Bennett, John, Madame Margot, a Legend of Old 
charleston - -- ---
University of South Carolina 
Press, 1951 
Clark, Philip, Dark River 
~n and Schuster, 1949 
Disney, Dorothy c., Hangman's Tree 
Random's House, 1949 
Gerson, Noel B., Forest Lord (a romantic 
venture-or-18th century 
ad-
Charleston) 
Doubleday, 1955 
Miller, Helen, The Proud Thing 
Appleton-Century-Crofts, 1952 
Molloy, Robert, Multitude of Sins 
Doubleday, 1953 
Pound Foolish 
Lippincott, 1950 
' 
Pride's ~ 
Lippinco , 1945 
Simons, Katherine Drayton Mayrant 
Courage is Not Given 
Appleton;-1~ 
, Running Thread 
Appleton, 1949 
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UNIT VI: WHAT'S THE NIDVS? 
{R w s 1) 
Ti.na : 3 weeks 
Introduction 
The news we read or hear through the many media or com-
munication affects our daily lives and determines, to a great 
extent, our attitude toward the world around us. Reading the 
newspaper is no small task, if pupils and other readers re-
alize that much of what is read or heard consists of mere 
interpretations of news rather than facts. Thus, pupils 
must be taught hm; to read with a certain degree or discrim-
ination and how to recognize propaganda, not resist it. In 
addition, pupils should study all features or newspapers in 
order to gain a better understanding or the services provided 
by them. 
Desired Outcomes 
Understandings 
1. Unless discrimination is used in reading news-
papers, readers may be influenced by the way 
the event is interpreted rather than by the 
event itself. 
2. Regular newspaper reading is important if cit-
izens are to keep infor.med about local, state 
and national events. 
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3. In reading the newspaper we should form our own 
opinions and draw conclusions on the basis of 
the information given after it has been weighe 
Attitudes ard Appreciations 
1. The democratic way of life depends on an intel-
ligent and informed citizenry. 
2. Truth is basic to our way of life in a democracy 
3. We should read the re wspaper and listen to news 
broadcasts with a critical eye and ear. 
Skills and Abilities (See Chart) 
Outline of Content 
A. Understanding the various kinds of news. 
B. Learning about the methods of gathering news. 
G. Understanding the functions of the editorial 
page. 
D. Relations of advertising to news and editorial 
policy. 
E. Detecting propaganda in the news articles, 
editorials and feature stories. 
F. Function of newspapers in modern life. 
Basic Materials 
A. Books 
1. The News and How to Understand It 
- - - - Quincy Howe-
Simon and Schuster, 1940 
2. English in Action, Book I 
J. c. Tressler 
D. C. Heath, 1949 
B. Newspapers 
1. Charleston Evening Post 
67. 
2. New York Times 
3. News and Courier 
4. 'EVery Week 
0. Audio-Visual Materials 
1. Film: How to Read the Newspaper 
C'O'ronet "Frrm-
2. Film: Stor~ That Couldn•t Be Printed 
Teac i~i1m CUstodians (11 mins.} 
Teacher Bibliography 
A. Books and Pamphlets 
1. ~~Read .!! Newspaper, Edgar Dale 
Scott, Foresman, Co. 
2. 
3. 
5. 
6. 
1941 
Teaching Secondary English, 
Chapter 10 
John J. DeBoer 
McGraw-Hill Book 
Company, Inc. 
1951 . 
The Newspaper, Its Makin, and Its :MeaniTf, by 
-rlembers of tre----s'taf'f' o tne New Yorkimes 
Charles ScriOner•s Sons 
~English Language Arts, 
Chapter lS 
Dora V.Smith and 
Others 
Appleton-Century-
Crofts, Inc.,1952 
understanding ~ ~, Walter Spearman 
Universio.t of North 
Carolina Library 
Extension, Volume 8, 
No. 2, January, 1942 
Ruth Strang 
u.s. Office of Education 
National Defense Series 
Pamphlet No. 16, 1942 
Supplementary Pupil .Reading List 
A. Easy 
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1. 
2. 
3. 
4· 
~~rt, o. W., Peterts Story Goes to Press, 
Henry Holt and Company, 1943 
Keliher, Alice V., News Workers, Harper, 1939 
Lent, . Henry Bolles, I Work on ~Newspaper, 
Macmillan, 1949 
Webster, Hanson Hart, World's Messengers, 
Houghton, 1938 
B. Average 
1. 
2. 
3. 
4-
6. 
7. 
8. 
c. Mature 
Beedy, D. J., How the World Grows Smaller, 
-charles E. Merrill, 1942 
Best, Allena, Careers of C~nthia, Harcourt, 
. Brace and ompany, 1932 
Brier, Howard M., Waterfront Beat, Random,l937 
Bugbee, Emma, Peggy Covers London, Dodds, 1936 
~eggy Covers the News,Dodd, 1937 
Peggy Covers Washington,Dodd,l9 
Dean, Graham, Bob Gordon, Cub Reporter, 
--noubleday, Doran and Company, 
193.5 
Floherty, John Joseph, Your Daily Paper, 
Lippincott; 1938 
Hough, H. B., Country Editor, Doubleday, 1940 
Lee, A.M., The Daily Newspaper in America, 
Macmillan Company, 1937 
1. Brush, Katherine, Young Man of Manhattan, 
Farrar a~Rinehart, 1930 
2. Franklin, Benjamin, Autobiography, ed. by 
Dixon Wester, Rinehart, 1948 
3. Gelder, Robert Van, Front Page Story, Dodd,l93 
4· 
.5. 
6. 
7. 
Knapp , George L., Boys t ~ of Journalism, 
Dodd, Mead and Company, 1932 
Mencken, H. L., Newspaper Days, Knopf, 1947 
Ross, Ishbe1, Ladies of the Press, Harper, 193 
Seldes, George, Lords of the Press, Messner, 
. 1938 -- ---
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'I'U 
4· 
5. 
6. 
7. 
Knapp, George L., Boys• Book of Journalism, 
Dodd, Me~n~Company, 1932 
Mencken, H. L., Newspaper Days, Knopf, 1947 
Ross, Ishbe1, Ladies of the Press, Harper, 19 
Se1des, George, Lords of the Press, Messner, 
. 1938 
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Introduction 
UNIT VII: GETTING YOURSELF ON PAPER 
(r W s 1) 
Time: 3 weeks 
Getting ourself on paper is the earnest longing of most 
persons in their contacts with others. In this unit it 
should be made clear to pupils that any improvement in human 
relationships sought through written words will not be accom-
plished by stressing form or mechanics, but only through an 
understanding that writing good letters is a means to social 
adjustment. 
Desired Outcomes 
Understandings 
1. Writing is an art which contributes both to the 
development of one's personality and social ad-
justment. 
2. Social rules governing the writing of good let-
ters serve a purpose and the understanding of 
these contributes to a person's sense of secur-
ity. 
3. Clear and forceful expression requires an under 
standing of the organization of the sentence, 
the subject-predicate relationship, the contri-
bution made by modifiers, tte necessity for the 
use of right connectives and the importance of 
word order. 
4. Each letter should represent the writer and 
should reveal his personality. 
7 1_ 
Attitudes and Appreciations 
1. Friendship can be deepened through well-written 
and interesting letters. 
2. An ur:rl erstanding of those to whom we write is 
imperative if our letters will show any con-
sideration of them. 
3. Our letters are representatives of us to others 
Skills and Abilities (See Chart) 
Outline of Content 
A. Getting acquainted with famous ·letters, their 
style and their content. 
B. Writing letters to and answering letters 
received from your friends. 
0. Getting acquainted with the right form of 
letters, both social and business. 
D. Understanding the various occasions for 
writing letters. 
E. Getting acquainted with the parts of a social 
and business letter. 
F. Learning the proper ways of folding stationery. 
Basic Materials 
A. Books 
1. ~~e Book of Modern Letters, 
Sarah Augusta Taintor 
and Kate M. Monro 
MacMillan, 1933 
2. English in Action Book I, 
----J. c. Tressler 
D. C. Heath, 1950 
3. Give Yourself Background, 
Chapter 9, F. Fraser Bond 
''How To Make Back- McGraw-Hill, 1937 ground an Asset in 
Letter Writing. n --
Teacher Bibliography 
A. Books 
. 
1. Pupils Are People, Nellie Appy 
Appleton-Century, 1941 
2. Ways to Teach English, J. C. Blaisdell ' 
3. 
6. 
Teaching English 
Doubleday, Doran, 1930 
in Hi~h Schools, 
--E. • Cross and 
Carney 
Macmillan, 1939 
Elizabeth 
Teaching English Usage, Robert c. Poole~ 
Appleton-Century, 1946 
English for Social Living, H. DeWitt Roberts 
--- McGraw-Hill, 1943 
They ~~To Write, Alvina Trout and Others 
Bobbs-Merrill, 1939 
Supplementary Pupil Reading List 
A. Easy 
1. 
2. 
3. 
4· 
5. 
Letters from Guatemala, Delia Goetz, D. c. 
-- Heath, 1941 
Molly, Make-Believe, Eleanor Howell Abbott, 
Press of Wooly vVhale, 1931 
3000 Miles Away, Frank R. Adams, McBride, 1944 
Marjorie Daw, Thomas Bailey Aldrich, Houghton, 
--- Mifflin Company, 1908 
The Lady of the Decoration, Frances Little, 
--- -- --- Appleton-Century-Crofts, 1945 
6. Daddy Long Legs, Jean Vlebster, Edited by Ray 
Carter, D. Appleton-Century 
Company, 1937 
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B. Average 
1. Letters to Philippa, Dorethea Brande 
Sheed and Ward, 1937 
2. Selected Letters, Stella s. Center 
3. A Book of Letters 
Charles E. Merrill, 1915 
for Youn Peo~le, 
---stel~ s.enter and 
Lillian M. Saul 
The Century Company, 
4. Specimen Letters, Albert s. Cook and Allen R. 
Benham 
Ginn and Company, 1915 
5. Letters from Mary Pens, Mar garet Coult 
Macmillan Company, 1917 
6. Familiar Letters, English and American, 
Edwin Greenlaw 
Scott-Foresman Company,l 
7. The Gentlest ~' E. V. Lucas 
Macmillan Company, 1907 
C. Mature 
1. A Second TreasuEY of the World 's Great 
- Wallace Brockway 
Keith Winer 
a. Letters 
b. Letters 
c. Letters 
d. Lettei's 
e. Letters 
Simon and Schuster, 1941 
of Horace Walpole, p. 225 
of Theodore Roosevelt, p. 5fu 
of Katherine Mansfield, p. 553 
of the Browning, p. 389 
of Vincent Van Gogh, p. 486 
2. Love Letters of Famous Men and Women, 
Ernest!ii: Dell 
Dodd, 1941 
3. Dearest Mother: Letters from Famous Sons to 
their Mothers, Fischer, 1~ 
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Introduction 
UNIT VIII: SIDELINES FOR YOU 
(r w S 1) 
Time: 3 weeks 
Americans today have an ever-increasing amount of 
leisure. In order to cope with this situation, they engage 
in many activities which yield satisfaction to them as well 
r as those which are socially useful. These activities called 
hobbies make a permanent contribution to their cultural life 
and give them a brief respite from the daily grind of our 
noisy world of work. In this unit, pupils will be given an 
opportunity to share with others their hobbies through an 
exploratory and informative approach. 
Desired Outcomes 
Understandings 
1. The wise and proper use of spare time by citi-
zens in our free society is important to the 
success of our way of life. 
2. The proper use of spare tine strengthens 
character. 
3. Hobbies and interests often are valuable clues 
in the wise choice of our lifers work. 
4. The wise choice of a hobby helps in the whole-
sane development of oners personality since it 
gives us an opportunity to express ourselves. 
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Attitudes and Appreciations 
1. Freedom in the way one may use his leisure 
places the responsibility for the wise and 
proper use of it with the individual. 
2. Hobbies aid in one's personal development, 
school achievement and vocational success. 
3. It is possible that our personal interests 
and hobbies may affect the lives of others. 
Skills and Abilities (See Chart) 
Outline of Content 
A. Interviewing persons having interesting hobbies. 
B. Sharing with others the details of one's hobby. 
c. Reading stories about persons with interesting 
hobbies. 
D. Discussing topics dealing with the wise use of 
leisure. 
Basic Material 
A. Books 
1. Discovering Your Real Interests, G. F. Kuder 
---- ana-B. B. Paulson 
(Life Adjustment Booklet) 
Science Research Associates, 
1949 
2. English in Action, Book I, J. c. Tressler 
D. c. Heath, 1950 
B. Magazines 
1. Hobbies 
2. Recreation 
3. Popular Science 
C. Audio-Visual Aids 
1. Nothing's Free but Time, 16 inch record. Film 
---- --xmerican Youth Commission 
Washington, D. c. 
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Teacher Bibliography 
A. Books 
1. Youth and the Future, American Youth Commission 
American Council on Educa-
tion 
Washington,D. c., 1942 
2. Leisure and Recreation, Martin H. and Esther s. 
Neumeyer 
Bur> ns and Comp a n:y, 
New York, 1936 
3. Time on their Hands, Gilbert c. Wrenn 
American Council on Educa-
tion 
Washington, D. c., 1941 
Supplementary Pupil Reading List 
A. Easy 
1. 
2. 
3. 
4-
Draw Horses, Paul Brown, Scribner, 1949 
Gifts to Make at Home, Marjorie Mueller Freer, 
-- ---- -- ---crowell, 1952 
Paper Chase, Alvin Fay Harlow, H. Holt and 
Company, 1940 
Hobbies for Everybody, Ruth Lampland{ Harper 
and Brother, 193~ 
Drawing People f .or Fun, Roger Vernam, Harper 
--- arid Brother, 1943 
B. Average 
1. Creative Crate Craft, Paul V. Champion, Bruce, 
1942 
2. Money-Making Hobbies, Archie Frederick Collins 
D. Appleton-Century, 1938 
3. 101 Things to Do in the Spare Time, Lillie B., 
--- and Arthurc:-Horth, 
Bennett, 1945 
77 
4. 
5. 
6. 
C. Mature 
Play with Plants, Millicent Selsron, Morrow, 
---- 1949 
The Boys ~ of PhotograPhy, Edwin Way Teale, 
Dutton, 1939 
Finger-Painting~~ Hobby, Stephen D. Thach, 
Harper and Brother, 1937 
How to Build a Stamp Collection, Prescott 
----- · - Thorp, World Publishing 
Company, 1940 
1. Historical Models of Early America, C. J. 
Maginley, Harcourt Brace, 
1947 
2. Woodcraft, Bernards. Mason, Barnes, 1939 
3. Saturday Evening Post Sport Stories, Red Smith 
---rE~Pocket Book Edition 
No. 649, 1953 
4. ~ Book of Indoor Hobbie s , Emanuele Stieri, 
McGraw-Hill Book Company, 
1939 
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Introduction 
UNIT IX: FOLK-LORE OF THE SOUTH 
(R w s 1) 
Time: 3 weeks 
Tales of the particular section of America in which 
youth lives make the readiest appeal to these readers both 
because of their familiarity and interest. Such tales and 
poems mirror the life from which t~ey spring -- the life of 
those ordinary persons in the lunb er and mining camps, on 
remote cattle ranches and Negro settlements and camp meeting~ 
a.rd in mountain coves and canyons. Events of the past come 
alive through the voice of the common folk. In this unit, 
pupils will become acquainted with the folklore of the South. 
Desired Outcomes 
Understandings 
1. Folklore is the history of nations or sections 
of a country interestingly told. 
2. Many of these tales which have been handed down 
by word of mouth have been collected and pre-
served in writing by persons who felt they are 
a rich heritage. 
3. Through folklore the reader gets a first hand 
picture of the life depicted by common folk. 
Attitudes and Appreciations 
1. Through reading we JJa y link the past with pre-sent_ !:~ an int~res_t_,tng_ !!!_a_p.ner. 
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2. Reading provides entertainment. 
3. Through reading we get an opportunity to know 
many groups of people that we would not other-
wise know or meet. 
Skills and Abilities (See Chart) 
Outline of Content 
A. Reading of ballads, tales and legends of the 
South. 
B. Understanding the characteristics of these nar-
rative poems. 
c. Getting acquainted with the various types of 
ballads. 
D. Understanding the origins of these various 
types of narrative poems. 
E. Drgn.atizing or singing certain of tre se narra-
tive-like poems. 
Basic Materials 
A. Books 
1. The Fireside Book of Favorite American Songs, 
---- -- Margaret B. Boni 
Simon and Schuster, 1952 
2. ~-Songs of the South, John Harrington Cox 
------ Harvard University Press 
1925 
3. Literature and Life Book I, Dudley MiLes and 
--- ---- Lillian Keck 
Scott-Foresman, 1939 
4• American Negro Songs, John w. Work 
Teacher Bibliography 
A. Books 
Howell, Soskin and Com-
pany, 1940 
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1. A Treasury of Southern Folklore, 
- B. A. Botkin 
Crown Publishers, 1949 
2. A Treasu..ry of American Folklore, 
B. A. Botkin 
3. Negro Slave Songs 
Crown l~blishers, 1944 
in the United States, 
-- Miles Mark Fisher 
Cornell University 
1953 
Press 
4. Southern Renascence, Louis D. Rubin and Robert 
D. Jacobs 
John Hopkins Press, 1953 
5. The Teaching of Literature, Reed Smith 
American Book Company, 193 
6. Southern _Writers, W. P. Trent 
Macmillan, 1905 
Supplementary Pupil Reading List 
A. Easy 
1. 
2. 
3. 
4. 
5. 
6. 
Dixie, Daniel Decatur Emmett (Botkin, 1949) 
p. 713 
Lord Randal (Literature and Life, Book I, 1939) 
The Dying Hobo (Botkin, 1944) p. 210 
Git Along, Little Dogies (Folk-Son~s of the 
South, 1 2S) 
Seven-Cent Cotton and Forty-Cent Meat (Folk-So 
-- of the ~h, 
Charleston Gals (Botkin, 1949) p. 101 
B. Average 
1. Jesse James (Botkin, 1949) P • 189 
2. The Victory Won at Richmond (Botkin, 1944) 
p. 502 
3. The Yankee Retreat (Botkin, 19L~L~) p. 607 
4. Jeff Davis (Botkin, 1949) p. 473 
5. Captain Teach, Alias Blackbeard (Botkin, 1949) 
p. 193 
6. A Kentucky Breakfast {Botkin, 1949) p. 37 
7. Cotton is King (Botkin, 1949) p. 19 
8. A New Orleans Duel (Botkin, 1949) p. 49 
9. Alabama Leads Again (Botkin, 1949) P• 47 
10. Gone To Texas (Botkin, 1949) P• 53 
11. Georgia Marriage Ceremony (Botkin, 1949) p. 45 
12. Florida Climate {Botkin, 1949) p. 46 
I. THE UNIT 
DNI'l' IV: WHAT'S ON THE AIR? 
(r w s L) 
Time : 3 weeks 
The advent of the motion picture, radio and tele-
vision has had far-reaching effects on our way of life. 
With the increase amount of leisure the use of these 
media of communication has been a constant but unresolv-
ed challenge to man. It is only when we consider the 
vast number of things we hear, see and read from which 
we must make some choice, that we realize the magnitude 
of the task or the need which, today, is more imperative 
than ever in view of ~he changing role of listening in 
an increasingly complex society. 
The radio plays a large part in the education of 
youth. Constantly, from day to day, youth is faced with 
a mass of sounds, also sights since the advent of tele-
vision _ .. from which some choices must be made. The degree 
to which these avid consumers can effectively select and 
appraise what they hear and see cannot be left to chance, 
for .many of their resultant attitudes and ideals will be 
the by-products of these programs. Every effort, there-
fore, should be utilized by the teacher of English to 
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help these youth face realistically this life situation. 
In this uni t , the pupils shall consider the skills 
involved in listening -- purposively and critically. In 
order to elevate the listeners' taste in the selection 
of radio and TV programs, much emphasis should be placed 
on t he wise selection, starting, however, with the tas 
already developed and moving on to exploring new hori-
zons. It also is important that the ability to evaluate 
news reports and commentaries be further developed. It 
is hoped that such a unit would help in developing open-
minded, critical and intelligent citizens in a society 
in which an attempt to rule ments mind is ever present. 
II. ;.._DEL....;;;...IM~I..-T-A.-T...;.;I;;.;..O=N _OF _THE __ UN_I_T 
1. We call radio and television mass mediums because 
they are in the middle between the communicator and 
the receiver. 
2. Through radio and television the communicators seek 
to influence the thinking and the behavior or the 
receiver. 
3. Television may be defined in tbree simple statements: 
a. It is advertisement. 
b. It is entertainment. 
c. It is a radio with pictures. 
4. Technically, television is the transmission and re-
8 4 
production of transient visual images by radio. 
5. The first successfUl wireless sent in 1901 by Mar-
coni led to a better system of communication -- the 
radio, then television. 
6. We listen to what we are interested in, hence we 
should strive to broaden our interests. 
1. Anyone can talk, but not everyone can listen. 
8. · Television and radio have made available to the mass 
of people many programs of immense spiritual, intel-
lectual and social values. 
9. One of the great contributions of television will be 
its service toward unification of life of the nation 
and at the same time a greater development of the 
life of the individual. 
10. Radio and television can offer one an enriched ex-
perience, if one listens with discriminating atten-
tiveness. 
11. Because of the many pressures on radio and televi-
sion, the listener should be critical of what he 
hears and sees. 
12. The sources of the pressures on radio and television 
are politics and advertising. 
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13. Listening may be divided into four types: 
a. purposeful 
b. appreciative 
c. accurate 
d. critical 
14. Some of specific listening skills involved in pur-
posive listening are: 
15. 
16. 
Some 
leal 
The 
a. listening for the main ideas of a radio or 
TV program. 
b. listening for the details of the program. 
c. listening to recognize the purpose of the 
speaker. 
d. listening to follow plot and character de-
velopment of a story or a drama. 
of specific listening skills involved in crit-
listening are: 
a. listening to distinguish between fact and 
opinion. 
b. listening to detect propaganda. 
c. listening to draw inferences and to make judgment. 
government grants the use of radio and televi-
sion channels to individual or corporations. 
17. The Federal Communications (FCC) established in 1934 
supervise and control radio and television stations. 
18. There are four networks which control the radio and 
television industry: 
a. National Broadcasting Company 
b. Columbia Broadcasting System 
c. American Broadcasting Company 
d. Mutual Broadcasting System 
8 6 
19. The National Broadcasting Company is the oldest and 
largest of the networks. 
20. There are two types of radio and television programs 
-"live" shows and "canned" shows. 
21. Some of the "live'' shows are news, religious sermons 
political talks and quizzes. 
· 22. Some of the canned shows are disc music, transcripts 
and films. 
23. The programs, when classified as to how they are fi-
nanced, are called sponsored and sustaining. 
24. The cost of the radio and television industry is 
paid by the commercial advertiser. 
III. PROBABLE INCIDENTAL AND INDIRECT LEARNING PRODUCTS 
1. A better understanding and appreciation of the cul-
tural resources of the radio and television. 
2. An improvement in tastes in radio and television 
programs. 
3. An awareness of the propaganda techniques. 
4. A better understanding of the techniques of writing 
letters requesting information. 
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REFERENCES FOR TEACHER'S USE: 
Mass Media and Education, Edgar Dale, Chairman, 
--p&rt II, 5!rd Yearbook of National Society far 
the Study of Education. 
Teaching Secon~ School English, John J. DeBoer 
and Others, pter 9, "Mass Media of Communica-
tion", McGraw-Hill Book Company, Inc., 1951. 
Reading in an tge of Mass Communication, William 
s. Gray; Eai or,-xppleton-Century Crafts, Inc., 
1949· 
Radio and English Teaching, Max J. Herzberg, Editor 
D. Appleton-Century Comp_any, 1941. 
The En~lish Language ~' Chapter 14, 11 The Program 
- ---rn L stening 11 ; Chapter 15, "Mass Modes of Communi-
cation 11 , Appleton-Century-Crofts, 1952. 
IV. ~ .!m.!! ASSIGNMENT: (Time: 3 weeks) 
A. Introductory Activities 
1. Play a "tape" recording of three radio programs 
(illustrating entertainment, information and 
orientation types). Use the checklists found 
at the end of the unit for an evaluation . of 
the t hree types of program. 
2. Make an inventory of the types of radio and TV 
programs the pupils enjoy. Compile the choices 
under certain categories such as those programs 
which constitute the following types: 
a. Entertainment - type such musical, quiz, 
variety, drama 
b. Information - type such as news, commen-
tators 
c. Orientation - type such as forums, talks, 
blic issues 
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3. Invite the owner or director of a radio station 
to speak to the class on the history of radio 
and its future in view of the coming of televi-
sion. 
B. Core-Activities 
For Study and Investigation 
1. Listen to one complete radio or TV program and 
list on 3 x 5 card for filing the below infor-
mation: 
a. time (date and hour) 
b. name of program (in series or single) 
c. sponsor (commercial or non-commercial) 
d. speakers or characters 
e. purpose of program 
f. listener's opinion of the program 
2. Write a letter to the major networks asking to 
be placed on their mailing lists for all free 
materials on their programs. 
a. American Broadcasting Company 
New York, N. Y. 
(Periodic outline of program. Printed 
copies of America's Town Meeting and 
University of Chicago Round Table, 
under 15 cents) 
b. Columbia Broadcasting System 
485 Madison Avenue 
New York City 22 
(Advance programs and teachers manual: 
monthly) 
c. Mutual Broadcasting Company 
1440 Broadway 
New York City 
(Free outline of programs. Mutual's 
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"American Forum of' the Air" under 
25 cents) 
d. National Broadcasting Company 
. R C A Building 
Radio City 
New York 
3. Review in your English the criteria f'or writing 
a good business letter. 
4. Organize and plan a group discussion on the 
following topics or others which you prefer. 
a. What are the advantages or disadvan-
tages of getting news over radio or 
television? 
* b. What are advantages or disadvantages 
of radio and TV for you, your family 
and your school? VI 2-a 
c. What difficulties, if' any, do you en-
counter while listening to the radio 
when studying? 
d. Reading is more enjoyable than TV or 
radio. 
e. What are advantages and disadvantages 
of listening without seeing? 
5. Make a list of the things a good member of an 
audience should do as he listens to some one. 
What are some questions which should be kept 
in mind? We will meet in groups to tabulate 
them and to formulate a list of' requirements 
-!Htems so marked indicate activities in Part VI. The social 
, studies activities in Part VI may be correlated at this point 
or later. No effort has been made to mark all possibilities, 
for many will be discovered as the unit progresses. 
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of a good listener. 
6. Prepare and report to the class orally or in 
writing on an interview with a radio or TV 
technician or a personality at a radio or TV 
station on various topics such as: cost of 
producing a progrrun, television make-up, 
sponsors, script and wave lengths. 
1. Use the checklist on interviews at the end of 
the unit as a means of evaluating your techni-
ques of interviewing. 
* 8. Prepare and discuss orally or in writing the 
detrimental influences of advertisement on the 
home. Give suggestions for i mproving the sit-
uation. VI 2-a. 
Read section 8 of the New York Times which 
gives the week's schedule of broadcasts and 
also a list of' "Leading Events". Compare this 
section with a similar one in your local news-
paper. Make suggestions which would improve 
the services rendered by your local paper in 
that particular area. 
10. Have a group discuss a radio or television 
program under each of the headings -- enter-
tainment, information and orientation -- which 
9 1_ 
--=. -- :. 
the class has seen or heard. The discussion 
should be centered on standards already set up 
as a result of the checklist at the end of unit 
11. Write a short paper on "Intelligent Listening". 
This paper may be approached from two points of 
view -- as the speaker sees it and as the lis-
tener sees it. It would be interesting to 
compare the differences or likenesses in the 
two approaches. 
12. Discuss the differences between hearing and 
listening. Use vivid examples to illustrate 
these differences. Cartoons and other types 
or drawings may be used. 
13. Listen to an account given by a news analyst or 
commentator. Recount tre known facts which 
were given and state those statements which 
were not factual. From the statements give 
words which indicated that they did not repre-
sent facts but opinions. 
14. Write a fan letter to one of your favorite 
radio or TV personalities. Be brief and sin-
cere in your praise of the person and the pro-
gram. 
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15. Listen to a radio program designated by the 
class. Record as many words or phrases as 
possible describing what you saw, heard, taste, 
smell or feel. Compare your list with your 
classmates. 
16. Paint a word scene or portrait of a character 
you were able to visualize from a radio progr 
17. Give a play by play description to the class of 
a baseball or football game heard on the radio. 
Use notes taken on the game. 
* 18. Compile a radio or TV glossary of technical 
words encountered in listening or viewing pro-
grams. Such words as the following may be 
included: 
a. Channel f. Frequency modulat 
b. Producer g. A modulation 
c. Moderator h. Short Wave 
d. Sponsor i. Kilocycles 
e. Script j. Alive or Canned 
program 
VI 5-a 
19. As tbe unit progresses, see how many new terms 
dealing with radio and television you can add 
to this glossary. 
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20. Do some reading on a topic which you became in-
terested in through the radio or TV. Report to 
the class your initial interest in this topic 
and the sources you used to extend your urrl. er-
standings. 
21. Discuss and set-up with the pupils a list o~ 
standards to be used in evaluating radio and TV 
programs in varying degrees in the below areas: 
a. Content 
b. Social Values 
c. Method and Manner o~ Presentation 
d. Reception 
22. Write a radio or television review ~or the 
school's newspaper o~ a program already seen 
or rortheoming. Give the reader something to 
look rorward to in good viewing or listening. 
23. In a general class discussion with the instruc-
tor taking a part, list the conditions under 
which e~rective listening takes place. From 
this discussion compile a list to be sent to 
the guidance department or the school for dis-
tribution to pupils. 
24. Come to class prepared to discuss with the 
group some phase of radio or tel evieion. 
Example: 1. How to choose programs? 
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2. What sources are available 
for guiding your choice? 
25. Some other phases of radio and television which 
can be discussed are: 
a. Discussion of radio sound effects. 
b. Discussion of radio commercials. 
c. Discussion of radio taboos. 
* 
d. Discussion of the history of radio. 
VI 2-b-c; 3-a-b 
e. Discussion of types of radio and TV 
programs (Live and canned). 
*f. Discussion of the FCC. VI 1-b. 
c. Optional-Related Activities 
1. After a visit to a radio or TV station with a 
group or the class, write a report to be sent 
to school's paper. Don•t forget to use Kip-
ling's "six honest-serving men", who, what, 
where, when, why, and how in writing the report 
2. Compile a "Who's Who in Radio". Get contribu-
tions for it from various classmates. 
3. Keep a log of the listening activities of the 
class for a day or a week. Describe the types 
of listening which were called into play. 
4. Conduct an opinion poll in the class on the 
various news analysts listened to by than and 
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their styles of reporting. 
5. Bring to class the various types of magazines 
which give previews of radio or TV programs. 
Examine and evaluate these magazines and report 
to the class. 
6. Prepare a weekly news-broadcast of the weekly 
events in school to be gi.ven over the communi-
cation system of your school. 
7. Prepare a bulletin-board display on "Listening 
Habits 11 • 
8. Compile a "Believe or Not 11 column for the 
school's newspaper on astounding or interesting 
facts about radio and TV. 
Examples: The amount of money it takes to 
produce one TV or radio show. 
The average salary of a radio 
or TV personality. 
The number of radios owned in 
your city. 
9. Make a radio or TV ~~ide or log for every day 
J . 
of the week of programs worth hearing and seeitE 
during afternoon hours. Post this on the 
school's bulletin board. 
10. Prepare and present a plan for organizt ng a 
96 
radio and TV club at your school. Draft a con-
stitution and have it approved by your princi-
pal. 
11. Compile and exhibit on the bulletin board a set 
12. 
of radio and television menus of the various 
types of programs. 
Example: call some appetizers, some the 
main courses; and others, the 
dessert. 
Compile a list of famous radio comment ators 
such as 
a. Gabriel Heatter 
b. H. V. Kaltenborn 
c. Walter Winchell 
d. Fulton J. Lewis, Jr. 
and others, locally known and otherwise. 
13. Rate the above commentators as excellent, good, 
fair, or poor on t he below: 
a. facts 
b. delivery 
c. explanation 
14. ~et up a list of standards for evaluating good 
radio speech. Select a program, then use these 
standards as the yardstick for that program. 
15. Produce a radio play over the communication 
. system at your school. The group should select 
the play, elect a student director and hold try 
outs for the cast. The following committees 
may be used: 
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a. script 
b. sound effects 
c. recording 
Invite the director of the Dock Street Theater 
or Footlight Players to give you points on the 
production and to the final production for 
evaluation. 
16. Assist a group in preparing an assembly program 
a. illustrating progrrun requiring differ-
ent kinds of listening. 
b. group discussion of certain kinds of 
programs. 
c. reports of interviews. 
d. ex.hib its. 
This can serve two purposes: that of culmina-
ting the unit and also a means of reviewing 
what has been done and learned. 
D. · Evaluation 
1. Group work will be checked. 
2. The teacher should observe subjectively any 
evidences of progress or growth in listening 
ability of pupils. 
3. The amount and quality of the optional work 
attempted and completed will be checked. 
4. The teacher may give the Brown Carlsen Listenin . 
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Comprehension ~ by James I. Brown and Robert 
Carlsen, World Book Company, Yonkers, New York, 
19.53 • 
.5. A teacher-made test will be given. 
VI. RELATED SUBJECT - Social Studies (Communications): 
Note to the Teacher: 
Below are some suggested activities dealing with 
the study of radio and television in the Social 
Studies. These should be used s1multaneously with 
the activities in Language Arts as indicated by (*) 
Thus, the interrelationships between the two fields 
become a reality for the pupils. 
A. Basic Uni erstanding 
Through scientific invention and discovery, people -
have increased their control over their natural en-
vironment and thereby have made their lives more 
secure and more comfortable. 
B. Activities - Group 
1. Research - Discussion Type 
a. How does radio industry help people 
to communicate? (Economics - Industry 
b. Why are federal and state control of 
communication necessary? (Civics) 
2. Research - Report Type 
a. What social problems have arisen since 
1800? To what extent is their origin 
and growth related to the developments 
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in communication? {Sociology) 
b. What were some or the difficulties 
that early explorers had in communi-
cation from place to place? {History) 
c. Make a list or the ways in which e 
man communicated with others over a 
long distance. {History) 
3. Creative - Type 
a. Draw a chart illustrating the steps 
communication starting with the smoke 
signal and sign language or American 
Indians. (History) 
b. Write a story or radio play describing 
the adventures or a boy or girl of the 
early eighteenth century if he sudden-
ly came to life at tl:e present time. 
Compare the present means of communi-
cations, especially radio and televi-
sion, with the past. {History) 
c. Collect pictures and stories about in-
ventors who were responsible for our 
improved means of communication. As-
semble a "Communications Hall of Fame" 
bulletin board. Display it. {Science) 
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d. Locate on a map the place where the 
first radio was invented and used. 
Trace its movement. (Geography) 
4. Organization - Ev a luation Type 
a. Formulate a questionnaire to be used 
in community in order to find out how 
your friends and neighbors think radio 
serves them. Evaluate the r eplies and 
report the five most important servic 
of radio. (Civics) 
VII. BASIC MATERIALS 
English in Action, Book I, J. c. Tressler, D. c. Heath, 
1949 
Effective Speaking for Ever;z: Occasion, "How to Make 
Radio and Television Speechesll, Prentice-Hall, 
Inc., 19.51 
Livl ng Your Life b-,y; Claude c. Crawford and others. 
toDOWhatYou Want to Do", D. c. Heath and Comp 
19.53, pp. 416-17. 
Audio-Visual Materials 
1. Democracy and Radio, 33-1/3 r p m. 15 min. 
2. On the Air, Black and vVhite sound motion pic-
tur~, 22 mins. Loaned free except for 
trans portation. School Service, Westing-
house Electric Corporation, 306 Fourth 
Ave., P.O. Box 1017, Pittsburgh 30, Pa. 
Supplementary Material "How Does It Work'' 
booklet free in quantities for classes. 
3. Communications and Our Town, Teaching Film 
Incorporated, $1.$0. 
Boston Univer sity 
ohool of •ducatioh 
Librar" 
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4. Story of Communication, Film 22 min. Twentiet 
Century Fox. 
Stepping Along with Television, New EngLand 
Telephone and Telegraph Company, 11 mins. 
Film. 
VIII. PUPIL SUPPLEMENTARY READING LIST 
A. Easy 
1. Children's Story of Radio md Television, F. c. 
Burger, Harbingers; 194$. 
2. 
3. 
4-
6. 
Bob Lane, News Cane raman, by Edward Ford, Mac-
rae SniiTh, 1"947. 
Picture Book of Radio and Television and How 
They WorK,Dy-;T. S. Meyer, Lothrop, 1'931.-
All About Broadcasting, by Creighton Peet, 
Knopf, 1942. 
Radio Plays for Children, by Katrn r.i ne Watson, 
Wilson, 1947-. -
Modern Television and Radio, (Periodical) Dell 
Publish1ng Company;-f9$l. 
Radio's vVho's Vf.ho, (Periodical) Pendulum, 1947. 
B. · Average 
1. 
2. 
3. 
4. 
Out of the Blue, by John Crosby, Simon and 
Schuster,, 19:52." 
All About Television, by John Derby, Popular 
Mechan1cs Press, 19$2. 
Don Marshall, Announcer, by Edward Fbrd, Macrae 
Smith, 1946. 
There's Laughter in the Airl Radio Top Come-
dians and Their Best-sllows, by Jack Gaver, 
Greenberg, 1945.-
6. 
7. 
8. 
10. 
11. 
The Quiz Kids, by Eliza M. Hickok, Houghton, 
Mif'flJ.n, 1947. 
Television Simplified, by Milton Kiver, Van 
Nostrand, 1948. 
Tune in for Elizabeth, by Mary Margaret McBri 
Dodd,JMeads, 1945. 
News on the Air, by Paul w. White, Harcourt, 
~---~7~1. . 
Who's vVho in T.V. and Radio (Periodical), Dell 
Publishing-crompany;-1951 . 
T. V.Screen {Periodical), Dell Publishing 
Company, 1947 - · 
C. Mature 
1. 
2. 
3. 
4. 
s. 
6. 
Understanding Television, What It Is and How It 
Works, by Orrin Elirier DUnlap, Greeno erg, 1948-.-
I Looked and I Listened, Informal Recollections 
of Radio and T.V., by Ben Gross, Random House, 
!954. --
Boyts Book of Radio, Television and Radar, by 
G. s. Ranshaw, :Blrke Publishers,l949. 
The Troubled Air, by Irwin Shaw, Random House, 
1"9'5'1. -
Stranger Come Home, by William Shirer, Little, 
Brown, 19~-
Of Mikes and Men, by Jane Woodfin, McGraw-Hill 
Company, 1951:-
Aurora Dawn, by Herman Wouk, Simon and Schuste 
1947. -
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CHECKLIST FOR TYPES OF PROGRAMS 
Note: All of the questions may not apply to each program 
classified under a type, therefore they must be 
A. 
ad jus ted to suit the program. 
Entertainment ~ (Quiz - Comedy - Variety) 
1. Did it provide for active use 
of the imagination? 
2. Was it a type of program in 
which you, the audience, could 
participate? 
3. Was it different? 
4. Did tbe program give you any 
particular feeling? 
5. Did it provide music suitable 
for the program? 
6. Was the approach of the enter-
tainer unlike any of the other 
entertainers you have seen or 
heard? 
B. Infor.mation ~ {News Reports) 
1. Was the coverage of information 
broad? 
2. Was the news explained clearly? 
3. Was the reporting done in a calm 
manner? 
4. Were the reporterts opinions 
given? 
5. Did the reporter use words suit-
able to listener? 
Yes 
1_0 4 
No 
-. 
• 
C. Orientation (Forums) 
1. Was the issue, topic or 
discussion timely? 
2. Was evidence given to support 
the beliefs expressed? 
3. Was the talk or discussion 
informative? 
4. Would the program move one 
to action? 
5. Did the speakers show respect 
for each other? 
6. Were the talks organized? 
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Yes No 
PUPIL'S CHECKLIST FOR INTERVIENS 
Planning the interview 
1. Do I know what I want to 
find out? 
2. Do I have intelligent 
questions to ask? 
3. Will the person being in-
terviewed easily understand 
the questions? 
4. Can the questions be 
answered in a few words? 
5. Do the questions cover the 
subject thoroughly? 
6. Have I planned how to close 
the interview? 
The interview 
1. Was I courteous and friendly? 
2. Was I prompt in keeping the 
appointment? 
3. Was I a good listener? 
4. Did I leave as soon as the 
interview was over? 
5. Was I at ease? 
6. Did I show interest in my 
subject? 
YES 
:106 
NO COMM:ENT 
CHECKLIST FOR ORAL COMMUNICATION 
1. Is the subject I have chosen 
of importance to TIE ? 
2. Will it be of interest to 
my audience? 
3. Can I cover the subject 
adequately during the time 
that I have the floor? 
4. Is my introduction planned 
to arouse interest? 
5. Are my ideas centered on one 
topic? 
6. Are my ideas well-organized? 
7. Do I pronounce correctly all 
words? 
8. Is my speech free of grrumnat-
ical errors? 
9. Is my speech forceful? 
10. Will my voice be heard clearly 
by people in the back row? 
YES 
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NO COMMENT 
SUGGESTED TEST ITEMS 
PART A 
Each of the following sentences can be completed by onl 
one of the below phrases or sentences. Place an "x" by 
the correct phrase or sentence. 
1. The first successful wireless was sent in 1901 as a 
result of an experiment by an Italian by the name of 
a. DaVinci 
b. Raphael 
x c. Marconi 
2. The air waves belong to the 
3. The 
4· An 
a. gov ernm.ent 
x b. people 
c. corporations 
oldest and 1 argest radio network is 
a. ABC (American Broadcasting 
X b. NBC (National Broadcasting 
c. CBS (Columbia Broadcasting 
example of a "canned" show is a 
x a. film 
b. news broadcast 
c. poll tical talk 
Company) 
Company) 
System) 
5. Programs which are paid by the revenue from connner-
cials are called 
a. sustaining programs 
b. public service programs 
x c. sponsored programs 
6. The cost of the radio and television industry is 
paid by the 
x a. canmercial advertisers 
b. entertainers 
c. owners 
1_08 
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Listening for the main ideas of a program is a 
skill classified under I 
a. critical listening 
x b. purposeful listening 
c. creative listening 
8. A telecast is a 
a. visual image 
x b. television broadcast 
c. movie program 
PART B 
Indicate which of these statements are true and which 
are false by writing ''true" before correct ones and 
"false" before the incorrect ones. 
True 1. The skills involved in reading and listening are 
very similar. 
True 2. The preferences of the radio or television audience 
determine the programs which will be sponsored. 
~e 3. The FCC has the power to censor radio and television 
programs. 
~e 4. Most people can listen better than they talk. 
True 5. The radio and television stations are required by 
the FCC to present a certain amount of sustaining 
programs. 
PART C 
Discuss briefly two important effects of radio or tele-
vision as a means of communicating ideas. 
PART D 
Tape record three types of radio programs. Permit the 
class to listen and to identify each type. 
Replay the same tapes in order that the pupils may 
identify the listening skills necessary for each type. 
I 
1J)9 
I. THE UNIT 
UNIT VI: WHAT'S THE NEWS? 
(R w s 1) 
Time : 3 weeks 
Reading the daily newspaper has almost been estab-
lished as an institution in our society. For it is 
through this medium that we keep informed as citizens 
about certain local, state and national events and 
through which we are givEn diversion from the regular 
grind of the mill through comics, puzzles, society news 
and sports. The news received through the newspapers or 
other printed matter affects our daily lives and deter-
mines, to a great extent, our attitudes toward the world 
around us. 
There is little wonder that this type of reading 
should receive emphasis, particularly, in the tLmes in 
whichwe are living. Most of the news even that 
which youth gets a chance to hear through the radio or 
television -- comes from newspaper sources. Pupils 
should be taught, therefore, that much of what is read 
consists of mere interpretation of news rather than 
facts. This requires a type of reading whlc h is dis-
crL~inating. Also the pupil should be tau~ht how to 
:1:10 
detect propaganda, not resist it. 
--I 
II. DELIIVIITATION .Q.E 'l1HE ~ 
1. The two main functions of the newspaper are: 
a. to gather the news 
b. to interpret the news 
2. Some of the other functions of the newspaper are: 
a. to provide diversion 
b. to provide information 
3. All readers of newspapers seek three things in the 
news -- profit, pleasure, and escape. 
4. Three of the organizations which gather most o~ the 
news you read in your newspapers are: 
a. The Associated Press 
b~ The United Press 
c. International News Service 
5. The Associated Press, largest and oldest of our 
news~gathering agencies, is a nonprofit organiza-
tion which specializes in accuracy.!/ 
6. The United Press, a profit-making organization, 
specializes in speed of reporting.SI 
7. The International News Service is a profit-making 
agency which specializes in sensations.~ 
8. The newspaper has two principal sources of revenue 
1/Quincy Howe, The News and How to Understand It, Simon and 
Schuster, New York,~O~.~.--
g/Ibid. 
;?/~. 
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circulation and advertising. 
9• Propaganda is any idea that leads to action. 
10. The parts of a newspaper article are the: 
a. headline 
b. lead 
c. body 
d. date line 
11. A better understanding of the news can be assured 
if readers would read the editorial page. 
12. On the editorial page, the policies of the paper are 
frankly stated. 
13. A metropolitan morning newspaper usually gives 
\ 
straight news and a more complete and better organ-
ized coverage than an evening paper. 
14. The purp ose of most headlines is to attract atten-
tion and thus sell papers. 
1.5. In order to urrl. erst and the news, we must 
a. organize our prejudices 
b. recognize our prejudices 
c. formulate a personal point of view 
16. Most of what we read in the newspapers give us 
opinions, not facts; interpretation, not news. 
17. News may be described as unpublished reports of 
those activities of mankind calculated to interest, 
inform or entertain the reading public. 
I. 
I 
I 
. 
18. The lead is the introductory paragraph of a news 
article in which the most interesting features of a 
news situation are presented. 
19. The lead usually answer the five "W": 
a. Who? 
b. What-? 
c. When?. 
d. Where? 
e. W'rrs'? 
20. Dateline is a line preceding an out-of-town story 
giving the date and place of origin and usually 
the news service supplying the article. 
21. Newspaper articles may be classified as: 
a. straight news story 
b. feature story 
c. interpretative accounts 
d. special articles 
22. Freedom of the press was established by the Peter 
Zenger Trial in 1735. 
23. One cannot believe everything he reads in a newspa 
24. When we read the newspaper for the diversion, we 
usually read the following: 
a. comics 
b. puzzles 
c. society news 
d. sports 
25. When we read the newspiaper for practical informatio~ 
we usually read the following: 
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a. weather reports 
b. stock listings 
c. radio schedules 
d. woments features 
26. The cost of the Associated Press service is based 
on the literate population in the area that each 
member paper serves. 
27. By learning to read the newspaper intelligently, a 
person increases his knowledge of citizenship, geo-
graphy, current history, literature, science and 
many other things. 
28. Newspapers may be roughly classified as: 
a. morbid(emphasizing scandal and crime 
in a detailed and gruesome 
manner). 
b. sensational(selecting news items for 
their appeal to the 
emotions). 
c. liberal(expressing to some degree all 
points of view) • 
d. conservative(supporting established 
conditions). 
29. Each newspaper is organized into more or less well-
defined departments such as: news, editorial, adver 
tising, markets, finance, sports, diet and health, 
hobbies and special interests, cartoons, current 
amusements, weather, people's forum, church activ-
ities, education and science. 
30. Among the newspapers with the greatest number of 
:1:14 
. \ 
readers in the United States are: 
a. New York Daily News 
b. New York Times 
c. New York Telegram 
d. New York Herald-Tribune 
e. Hearst's Mirror 
III. PROBABLE INCIDENTAL ~ INDIRECT LEARNING PRODUCTS 
1. Increased desire to know the truth. 
2. An appreciation of papers which report the facts 
without bias. 
3. An appreciation of the services rendered by the 
newspapers. 
4. Increased interest in current events. 
5. Increased desire to know different p~ints of view 
6. 
7. 
on current issues. 
Ability to detect propaganda. 
Ability to read with increased speed and comprehen-
sion. 
REFERENCES FDR TEACH:BR'S USE: 
l. 
2. 
3. 
How To Read a News1aper, by Edgar Dale, Scott, Fore-
Siilan-;-company, 194 • 
The Newspaper, ~Making and Its Meaning, by Member 
of the Staff of the New York Times, Charles Scri 
Sons. --
Understandin~ the News, by Walter Spear.man, Univer-
sity of Nort Garo!Ini Library Extension, Volume 8, 
No. 2, January, 1942. 
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6. 
How To Read the News, by Ruth Strang, u.s. Office 
or-Education National Defense Series, Pamphlet No. 
16, 1942. 
Teaching Secondary English, by John J. DeBoer, 
McGraw-Hill Book Company, Inc., 1951. Chapter 10, 
"Mass Media of Communication - Newspaper." 
The English Language Arts, by Dora v. Smith and 
others, Appleton-Century-Crofts, Inc., 1952, Chapter 
15, "Mass Modes of Communication." 
IV. PRE-TEST 
To the pupil: 
to arouse your 
newspaper. It 
much skill you 
paper. 
Directions: 
The purpose of this pre-test is 
interest in the reading of the 
is also intended to reveal how 
now possess in reading the news- · 
Below are six leads taken from newspaper artie~ 
in the New York Times. From the three titles 
given seiec~e title which best fits the lead. 
1. The main trouble in trying to discuss Alphonse Ramon 
Lopez, the manager of the Cleveland Indians, and Leo 
Ernest Durocher, the manager of the New York Giants, 
is that it destroys a fellowts faith in simple 
arithmetic. In this instance, one and one dontt 
add up to two. They add up to three. Between them 
the rival world series managers have three distinct 
personalities. 
a. The Two Managers 
b. Three Personalities 
c. One and One Don't Add up to Two x 
2. West Point, N. Y., Sept. 25 -Army's favored foot-
ball squad was beaten by Carolina 34-20, today as 
the teams opened their campaigns before 12,000 at 
Michie Stadium. The Gamecocks outclassed the 
cadets with a second-half display of precision 
ground maneuvers. 
a. South Carolina Trounces Army X 
b. South Carolina Upsets Army 
c. Army Loses 
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3. washington, with Congress gone, is like a summer 
resort when the season has ended. Its two greatest 
political hostelries, the Capitol and the White 
House, are left to the caretakers and the cleaners. 
The year-round government people, who in season are 
as harried innkeepers coping with a full house of 
highly vocal and demanding guests, settle down to 
reckon the year's profit and loss and to plan for 
the future. 
4-
a. The Adjournment of Congress 
b. The Capital Without Congress 
e. Congress on Vacation 
X 
The New York Giants became the first National Lea-
gue World Series winners since 1946 when they 
humbled the Cleveland Indians, 7-4 for the fourth 
straight time. 
a. Giants Sweep World Series :X: 
b. Indians Lose the Series 
e. A First in Baseball Since 1946 
5. Havana, Sept. 22 - The outbreak of yellow fever 
several weeks ago in Trinidad caused immediate 
imposing of special precautionary measures in 
all ports and airports of Cuba. It also focused 
public attention on the campaign being waged here 
against the mosquito that carries the yellow fever 
germ. 
a. Yellow Fever on the Rise 
b. Cuba Pushes War on Yellow Fever x 
c. Yellow Fever in Cuba 
6. United Nations, N.Y., Oct. 2 -With a record total 
of twenty-eight, women delegates and alternates at 
the 1954 session of the general assembly are a bit 
longer on numbers though a bit shorter on rank than 
they were one year ago. Only nine have the status 
of a full delegate as against eleven in the eighth 
session. 
a. Women Delegates to U. N. Increase x 
b. Women Delegates to u. N. 
c. The United Nations 
1_:1'7 
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v. THE UNIT ASSIGNMENT: 
--- ---- =-----~~ 
(Time: 3 weeks) 
A. Introductory Activities 
1. Have pupils bring to class several newspapers 
for a discussion of parts or sections of the 
paper. 
2. Have pupils read the headline of the front page 
of an unread newspaper for a minute. Then have 
them tell as much of tre news as possible. 
3. Examine any issue of any American newspaper 
and rate the following in what seems to you 
the editor's idea of the order of importance. 
Indicate this by the figures 1, 2, 3 after 
each classification: 
Advertisement Education Music 
Art Health Personal 
Gossip 
Crime Literature Politics 
Drama and Movies Money Science and 
Invention 
Sports 
4. Report your investigation of magazines available 
(a) in the school library (b) in your branch 
library. 
5. Read aloud to tre class a sports item, a news item 
and an edit orial. Have the pupils discuss the 
difference in the style of each. List also with 
the pupils the other ways tha.1 are different. 
6. Visit a newspaper plant in your community. Pay 
special attention to the local newsroom. 
B. Core-Activities 
For Study and Investigation 
1. Record in your notebook answers to these ques-
tions: 
a. What newspapers and magazines do you 
read regularly? 
b. What newspapers and magazines do you 
read occasionally? 
c. To what newspapers and magazines would 
you like to subscribe? 
d. How much time do you spend each day 
reading newspapers and magazines? 
(Estimate) 
2. Prepare a report on the ownership and operation 
of the local newspaper. Information for your 
report may be secured firsthand by interviewing 
the key person on the rewspaper staff or the 
owner hims elf. 
3. Review in your English text the techniques of 
a good interview. Pair yourself with another 
pupil and try out the techniques on each other. 
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Improve the poor techniques. 
4. Make sure you know the meanings of the follow-
ing terms. Use them in your ~iscussions. Add 
other technical words you have read. 
a. Rotogravure 
b. News syndicate 
c. News story 
d. Headline 
e. Lead 
f. Tabloid 
5. Make a list of the skills in reading which you 
have found necessary in reading the newspaper. 
Discuss these with the class. As a result, com 
pile the combined list of reading skills neces-
sary for the effective reading of the newspaper 
5b. Make a chart of these skills. Rate yourself in 
each. Use this as a means of evaluating your 
strong and weak points. 
6. Prepare answers to the qaestions below: 
a. What are the functions of a newspaper? 
b. List three of the main reasons wby we 
read the newspaper. 
c. What are the names of the main news-
gathering agencies? 
d. What are the other ne ans by which a 
local newspaper may secure the news? 
i~ e. Discuss the sources of revenue used by 
I i~]Bms so marked indicate activities in Part VI. The social studies activities in Part VI may be correlated at this point 
I or later. No effort has been made to mark all possibilities, 
1 for many will be discovered as the unit progresses. 
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the newspaper. (VI C-2-e) 
6b. Organize the class in groups so that the ques-
tions or topics above may be discussed. 
7. Visit a paper mill or a newsprint plant. Write 
a report on the trip from the notes or outline 
of the things seen and told. 
8. Find out the names of thecountry•s five lead- I 
ing newspapers. After securing copies of these 
compare and contrast these papers. (Style, 
policy of the paper). 
9. Compare the newspapers in the above activity 
with your local newspapers. List reasons for 
the rating of these five newspapers. 
10. With a group of pupils prepare a discussion on 
the topics below or topics of your choosing: 
a. Should the newspaper omit the names 
of first offenders in minor crime? 
b. Should the newspaper publish beer 
and whiskey advertisements? 
11. Write a letter to the editor of the local news~ 
paper inviting him or her to speak to the class 
on the operation of a newspaper. 
llb. Review in your English text what should be in-
I 
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eluded in an inrormal invitation or letter re-
questing a favor. 
* 12. . Interview members of your family and friends 
of your family to discover what newspapers and 
magazines they read in connection with their 
occupations. 
(VI B-1-b) 
Prepare to report your interviews 
13. Name five magazines to which you would like to 
subscribe. Write your reasons for selecting 
each one. 
14. Comment on the differences in the vocabulary on 
the sports page and other pages in the newspa-
per. Make a list of the unusual words found in 
tbis page. 
15. Make a diagram for display on how news is gath-
ered. Seek the assistance of the Journalism 
instructor or go directly to a newspaper office 
in your town. 
16. Write a letter to editor expressing your 
opinion on an editorial or some local problem. 
17. Write a letter to a friend or relative asking 
him or her to send you a copy of his or her 
town's newspaper. 
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18. Write a letter requesting information from one 
department of the local newspaper. 
-3!- 19. Collect a group of cartoons. Mount them on 
construction paper in order that you may flash 
them on the screen and have the class discuss 
the implied meanings. (VI C-2-b) 
* 20. ·Examine at least two news stories having three 
or more paragraphs. Read to the class the head-
line of one and its lead. List the who, what, 
when, where, and why of the story. (VI B-1-a) 
21. Cover up the ~d of a news story. Now write a 
lead for it. How does it canpare with the lead 
in the article? 
22. Collect some one-column headlines; two-column 
headlines; three-column headlines. Directly 
underneath, try writing a better headline. Be 
careful not to use more letters than you have 
room for. 
* 23. Write a news story on some happening in your 
school for the school's paper using as your guid 
in writing the six honest serving men -- who, 
what, where, wren, wh:y and how. (VI B-1-d) 
c. Optional Related Activities 
1. Make a bar graph showing the number of families 
in your community and the amount of circulation 
of the leading paper in your town. Present 
your findings at a · P. T .A. 1m et ing. Discuss the 
significance of your findings. 
2. Make and mount a collection of striking head-
lines which caught your attention and gave you 
an idea of the story. 
3. Make a study of the placement of news in various 
papers. For instance, a front-page story one 
day may be on page three the next day. Why? 
4. Visit a radio newsroom. Talk with the radio 
reporter and make inquiries as to how he gets 
his news. 
5. Write a short biographical sketch of one of the 
following radio commentators: 
a. Gabriel Heatter 
b. Walter Winchell 
c. Fulton J. Lewis, Jr. 
Include in the sk~h the following information: 
a. Life of the commentator (important 
facts) 
b. Areas of news covered 
c. Personal rating of him. 
5b. The class might rate the three radio connnen.ta-
1_24 
tors in activity 32 according to the below 
questions: 
a. 
b. 
c. 
d. 
e. 
f. 
g. 
Did he give the facts of the news 
clearly? 
Did he explain the news any further? 
Was he calm in his report? 
Did he give his opinion of the news? 
Did he :how excitement in his voice?· 
Did he stir you to think about the 
news? 
Did he .speak clearly? 
6. Working with a groupJ draw up a list of those 
magazines and newspapers, intended for young 
people, which you wish to reconurl9 nd to the 
school librarian. 
7. Prepare an exhibit to show how different news-
papers have presented an important news item. 
8. Make a list of the different kinds of sports 
discussed on the sports page in your local papen 
Suggest others which you would like to see in-
cluded. 
9· Summarize what you have learned about newspapers 
by writing the following report, "Why I Think 
(newspaper) Is a Good Newspaper". In-
------
elude in your report suggestions for improvement 
10. Prepare a mounted exhibit for the bulletin board 
to illustrate good work done by one or more of 
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the following: (a) a columnist (b) a cartoonis 
(c) an editor (d) a sports editor (e) a society 
editor (f) a book or play reviewer. Tell why 
you think they have been well done. 
11. Plan and give an assembly program on the nintel-
ligent Reading of the Newspaper". 
12. Collect as many school newspapers as you can 
from far and near. Set up criteria for evalua-
tion of papers. Also suggest features in some 
of the other school papers that you would like 
to have included in .your school's paper. 
13. Set up a campaign in behalf of your school's 
paper. 
c. Evaluation 
1. The pupils will be given an objective test on 
general information. 
2. Keep an account of all the activities in which 
you engage. At the end, choose the one you 
liked best, next bes~ and least. Tell why each 
was selected. 
3. The optional related activities will be collec-
ted, checked and displayed. The displays will 
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VI. RELATED SUBJECT - SOCIAL STUDIES (Communications) 
Note to the Teacher: 
Below are some suggested activities dealing with the 
study of the newspapers in the Social Studies. These 
should be used simultaneously with the activities in 
Language Arts as indicated by the ( ~'"). Thus, the in-
terrelationships between the two fields become a 
reality for the pupils. 
A. Basic Understanding 
The influence of the newspaper in our homes and 
society should prove far-reaching and beneficial for 
all citizens in a democracy. Through this medium, 
so widespread in use, social, economic and political 
problems and achievements of vital concern to all 
citizens are presented, not merely for viewing, but 
for constructive action. It is then, and only then, 
that we can justify having and enjoying such a cher-
ished freedom-- freedom of . the press. 
B. Civics 
1. Problem: What kinds of news dealing with matte 
of citizenship appear in the issues of 
a daily paper? 
Activities: 
a. Examine two issues of your daily paper 
and report the number of headlines 
dealing with the following subjects: 
(1) 
(2) 
(3) 
(4) 
(.5) 
state and national crime. 
Local crime, arrests, and court 
trials. 
Divorce and family troubles. 
Recreation -- sports, games, 
holidays. 
Society affairs. 
:12'7 
{6) Health. 
(7) Education. 
{8) Political news. 
(9) News from foreign countries. 
b. Make a list of the three top kinds of 
news which appeared to be of the great-
est interest to the average citizen. 
e. Read a news story of a problem in one 
of the areas in No. 1, then read an ed-
itorial on the same issue or problem. 
What differences did you notice in the 
two articles? 
d. Have the members of class become edi-
tors of the newspaper. Ask them to 
write their reaction to the problem 
involved in Activity c. 
e. Suggest and discuss fully three things 
which could be done to improve the news 
paper you read. 
f. Discuss the topic: 
(1) A Good Citizen Should Read· 
(type(s) of News? -------
(2) In your discussion explain wby. 
C. Economics 
2. Problem: How much information in one issue of a 
daily or a weekly newspaper is devoted 
to the subject or labor? 
Activities: 
a. From an issue or a daily or weekly news-
paper clip those articles that refer to 
such matters as the following: unemploy 
ment, strikes, boycotts, wages, vocation 
al training, conditions of workers in 
your district, health of workers and new 
factories. 
b. Bring to class one or more pictures, 
taken from newspapers or magazines, re-
1 to any one of the subjects in 
D. Civics 
e. Discuss the affect of unemployment, 
strikes, and boycotts on life in your 
community. Suggest ways or ask your 
parents to suggest ways that these con-
ditions may be improved. 
d. In what ways can the newspapers in 
your local community be a power for 
good when strikes, unemployment or 
other problems occur~ 
e. Interview the editor of your local 
newspaper as to the cost of producing 
the paper. Have him explain where tm 
money comes from. 
3. Problem: What space the daily newspapers gives 
to a discussion of the work of the 
various branches of the local, state 
and national governments? 
Activities: 
E. Geographz 
a. Cut out aey statement in the rewspaper 
about the work of the Supreme Court, 
the House of Representat ives, the 
United States Senate, tbe President, 
or any cabinet officer. Appoint grouiB 
to compile the material and headlines 
representing each branch. Compare 
these lists. 
b. Discuss the following statement: 
Our representatives in the local, state 
and national law-making bodies are 
given too much power. 
c. Should the newspapers keep citizens 
informed about the work the local, 
state and national law-malcing bodies 
do? Using this as a yardstick, if the 
answer is in the affirmative, rate your 
local newspaper. 
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4. Problem: How much information in one issue of 
a daily or a weekly paper is devoted 
to happenings in other countries and 
to what extent do these happenings 
affect our way of life? 
Activities: 
F. History 
a. Locate on a map of the world the coun-
tries to which the daily paper devoted 
space. 
b. Discuss with the class the "trouble 
spots" in our international relations 
with other countries. Bring to class 
a news stor,r and an editorial dealing 
with the same "trouble spot". 
1. What does the Constitution say about freed-
dom of the press? 
2. Discuss with the class early methods of 
com.posi tion. Example: . The Gutenberg's 
press. 
3. Make ~ study of the Peter Zenger Case in 
1735. 
4. Who were some of this countryts early 
journalists? 
5. Discuss with the class same pertinent in-
formation about William Caxton, the first 
English printer. 
VII. BASIC MATERIALS 
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English in Action, Book I, J. c. Tressler, D. c. Heath, 
1949. 
The News and How to Understand It, Quincy Howe, Simon 
-- and Scnu'S'ter-,-1940. . -
How to Read a Newspaper, Edgar Dale, Scott, Foresman, 
--r9~- . 
The Newsl91er in American Life, w. A_~ Wittich, "Basic 
Soc Education Series"'; Row, .eeterson and 
Company, 1941. 
Newspapers: 
The Charleston Evening post 
The News and Courier 
New York Times 
Every Week 
Audio-Visual Materials: 
Story That Couldn't Be Printed (Film) 11 minutes. 
Teaching Film Custodians. 
How To Read the Newspaper (Film) Coronet Films. 
VIII. PUPIL SUPPLEM~~ARY READING LIST: 
A. Easy 
l. 
2. 
3. 
Peter's Story Goes to Press, by 0. w. Burt, 
Henry Holt and Company, Inc., 1943. 
News Workers, by Alice v. Keliher, Harper, 
I"9'YJ. 
World's Messengers, by Hanson Hart Webster, 
Houghton, 1938. 
"I Work ~ !! Newsparr", by Henry Bolles, 
Lent, Macmillan, 19 9. 
B. Average 
1. How the World Grows Smaller, by D. J. Beedy 
charm E. lVIerrill, 1942. 
2. Careers of Cynthia, by Allena Best, commer-
cial artiSt, Harcourt, Brace and Company, 
1932. 
3. Waterfront Beat, by Howard M. Brier, Randony 
1937. -
4-
6. 
8. 
9. 
10. 
11. 
~ 193b. 
Peggy 
Dodd, 
~ 1939. 
Covers the News, by Emma Bugbee, Dodd 
Covers Washington, by Emma BugbeeJ 
1937. 
Covers London, by Emma Bugbee, Dodd, 
Bob Gordon, Cub Reporter, by Graham M. 
Dean, Doubleday, Doran and Company, 1935. 
Your Dailt Paper, by John Joseph Floherty, 
Lippincot , 1938. 
Country Editor, by H. B. Hough, Doubleday, 
!940. 
The Daily Newspaper in America, by A. M. 
Lee, Macmillan Company, 1937. 
The Gentleman from Indiana, by Booth 
Tarkington, DoUDieday, Doran and Company, 
193.5. 
City Editor, by Stanley Walker, Stokes ,1934 
The Story of Paper, by Marion s. Wheeler, 
American Education Press, 1940. 
c. Mature 
1. Young Man of Manhattan, by Katherine Brush, 
Farrar and Rinehart, 1930. 
2. Autobiography, by Benjamin Franklin, ed., 
by Dixon Wester, Rinehart, 1948. 
3. Front i9~7.Story, by Robert Van Gelder, 
Dodd, 
132 
4-
5. 
6. 
7. 
8. 
9. 
10. 
Boyst Book o~ Journalism, by George L. 
Knapp, Dodd, Mead and Company, 1932. 
Newspaper Days, by H. L. Mencken, Knopf, 
1947. 
Ladies of the Press, by Ishbel Ross, 
Harper,193"67 
Lords of the Press, by George Seldes, 
Messner, mB. 
Berlin Diary, by William Shirer, Knop~,1941 
Autobiography, by Lincoln Steffens, Har-
court, Brace and Company, 1936. 
S~lendor, by Ben Ames Williams, Houghton, 
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EXAMINATION 
PART A 
Each of the following sentences can be completed by 
only one of below words or phrases. Place an "x" by 
the correct word or phrase. 
1. The point of view of the publishers of our best 
papers is usually set forth 
(a) on the first pages of an issue. 
X {b) on the editorial page. 
(c) in the fina.11cial section. 
(d) in feature stories. 
2. Most daily newspapers obtain news of nonlocal events 
by relying on 
(a) "tips" telephoned in by long distance. 
(b) local reporters. 
· (c) the newspaper "grapevine". 
x (d) reports by news service agencies. 
3. From the standpoint of high-grade journalism, the 
most important factor in a news story is its 
a. location in the paper. 
b. length. 
c. headline. 
x d. impartial reporting. 
4. Several newspaper syndicates provide member papers 
with 
x a. feature stories. 
b. weather reports. 
c. classified advertisements. 
d. society news. 
5. The masthead of a newspaper is 
a. summary of the dayt s news. 
b. a heading over a picture. 
x c. the statement of the newspaper's title and 
ownership. 
d. the chief editorial of each issue. 
6. The most important purpose of political cartoons is 
to 
a. make readers laugh. 
b. help readers keep up-to-date. 
c. meet reader demand for "escape reading". 
x d. influence reader's views. 
7. The newspaper which uses the criterion, "All the 
news that's fit to print" is the 
a. Boston Globe 
x b. New York Times 
c. Chicago Tribune 
d. Boston Herald 
8. Most of the news articles we read in newspapers con-
sists of 
x a. an interpretation of the facts. 
b. a reporting of the bare facts. 
c. a distortion of the facts. 
d. a very lengthy and detailed discussion 
of the facts. 
9. The largest and oldest of our news gathering agencies 
is: 
a. International News Service. 
x b. Associated Press. 
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c. United Press. 
d. Universal News Service. 
10. The part of the newspaper article which suggests the 
nature of it is called the 
PART B 
a. dateline. 
b. lead. 
x c. headline. 
d. body. 
Indicate which of these statements are true and which 
are false by writing "true" before correct ones and 
"false" before the incorrect ones. 
1. One cannot believe everything he reads in the news-
paper. {True) 
2. Propaganda is any false idea which leads to action. 
(False) 
3. , Most of the income of the newspaper industry comes 
from circulation. (False) 
4. Surveys reveal that few people read the editorial 
page. (True) 
5. The main purpose of a headline is to describe the 
story underneath. (False) 
PART C 
Write out completely the answers to the questions below: 
1. What are the various functions of the newspaper? 
2. Explain the two main sources of revenue of the 
newspaper. 
3. List the parts of a newspaper article. Explain the 
purpose of each part. 
4. What are the five ''W' s" which are answered in a news 
story? 
5. List and exp!a~~ the typ_~~ 9f, newspaper artic4.es. 
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PART D 
All omitted words or phrases appear in the column at 
left of page. Put the number of the blank in the cor-
rect parenthesis at the left. 
(4) Conservative 
( ) Radical 
(1) Morbid 
(2) Sensational 
( ) Unbiased 
(3) Liberal 
( ) punchline 
(2) lead 
( ) column 
(4) dateline 
(3) body 
( 1 ) headline 
PARTE 
A. There are four main types 
of newspapers. T~ first 
type is classified as 1. 
because it regularly e~ 
phasizes scandal ani 
crime in unnecessarily 
gruesome detail. The 
second is called 2. be-
cause it selects news 
items for its emotional 
appeal and sometimes 
mixes fiction with fact. 
The last two types known 
as 3. and h~ on the 
basrs-of points of views 
expressed by each. The 
former expresses msny 
points or view, while the 
latter supports estab-
lished condition. 
B. There are four parts of a 
newspaper article. The 1 
of a newspaper article --
usually suggests the na-
ture of the article, the 
. 2. usually gives the 
gist, and the 3. the 
details. The u::- of a 
news item give"Sthe date 
arrl town or city from 
which the item comes. 
1. List in order the names of the five newspapers in 
the United States with the greatest number of 
readers. 
2. Select one of these five newspapers and tell what 
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you like about it covering the areas below: 
a. News coverage. 
b. Editorial policy. 
c. Photographs. 
d. Special features 
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PUT YOUR BEST FOor 
FORWARD 
(r w S 1) 
All pupils begin the 
school yee.r with the de-
sire to achieve success . 
For maey of them the 
know- h ows needed for 
success are already pre-
sent~ but for others 
suoh skill s and under-
standings must be de-
veloped . Henoe , in 
this unit opportunities 
~11 b e provided pupils 
for getting acquainted 
with and adjusted to 
each other and the 
school through 
1 . conversing with 
classmates, school-
me. tes and friends 
in and out of school . 
2 . introducing tham-
selves and others 
3 • interviewing older 
s choolmates , ~d 
teacher s 
4. discuss ing such top-
ics of interest as 
extra- curricular 
•cti vities, rules and 
regula ti ons • the 
s chool building and 
methods of study 
5· organizing a class 
and conducting class 
meetings . 
S XIU.S ANV AB ILIT lEa 
Reading 
1 . To find the main 
idea in a paragraph. 
2. To judge and evalu-
OUTLINE CF 
HIGH ADVENTURES 
(R w s 1) 
Reading about the ad-
ventures of others offers 
an enjoyable, entertain-
ing and satisfying ex-
perience for the youth 
of today. It e.lso gives 
him an opportunity to 
re ~ax from the mgular 
humdrum of life. Thus, 
his ever- inc rea sing lei-
sure time is utilized, 
his experiences are 
broadened and his values 
are heightened. In this 
unit, opportunities will 
be provided for pupils 
to read stories and nov-
els of adventures on 
land, on sea and in the 
air . 
SKn.ta AND ABiLITIES 
Reading 
1. To visualize the 
advent~ers and their 
e:xperi ences • 
ate character of per- 2 . 
sons met in stories . 
To get the mee.nings 
of words from context. 
} . To find infol:'Wltion 
in the telephone di-
rectory, the classi-
fied section, the 
exchange number~ eto . 
iting 
4. To take notes on ma-
terials read and on 
intervie '8 nade . 
} • To develop taste in 
reading through varied 
selections of stories . 
To increase tm rate 
of reading and com-
prehension. 
iting 
5. To s~ri~e a story 
in an interesting way. 
6 . To use adjectives in 
desorl bing people, 
places and events. 
5· To use capitals in 
writing proper names , 
quotations and titles. 
6. To depict characters 7• 
in various social 
To w.ri te original be-
ginnings ani endings 
s i tua ti ons • 
Speaking 
7 . To use complete 
thoughts in convers-
ing. 
8. To ask thought-
provoking questions 
in an interview. 
of adventures. 
Speaking 
8 . To organize end to 
give an interesting 
talk about a story. 
9· To pronounce clearly 
the .Dii:rm s of persons 
met az:d places 
visited in s-tx:>ries. 9· To use the acceptable 
forms of introduoti ons. 
10. To enunciate and Listening 
pronounce names of 10. To follow events of 
persons and places. a story in order. 
11. To give a talk 11. To get enjoyment 
about one's inter- from stories told 
ests, hobbies and by others. 
experiences. 
12. To conduct a meet~. 
lEAR'S WORK IN NINTH- GRADE ENGLISH 
ALL ABOUT YOU 
(r s 1) 
The tiloughts of youth 
are long, long thoughts 
ani a though tf'ul s "b.ldy of 
the years whioh have gom 
ani the accomplishments 
achieved in that period 
is a good experience for 
the pupils today . In 
this unit on auto bi o-
graphies pupils will be 
given a form of release 
for their own thoughts 
and feelings, a way of 
expressing their inner-
most feelings about 
those things ~ich hap-
pened to them~ members 
of their f~ilies and 
friends . 
SKILLS AND ABILITIES 
Reading 
1. To judge character 
and qualities of 
persons . 
2 . To follow the time 
sequence in biogra-
phies. 
iting 
miAT 1 S ON THE AIR? 
(r w s L) 
Both radio and televi-
sion play important roles 
in the education of youth. 
The degree to l'h ioh these 
avid consumers can effec-
tively select and appraise 
what they hear and see 
cannot be left to chance~ 
f or nany of their atti-
tudes and ideals will be 
the by-products of the 
pr ograms on radio and tel-
eVlSl.on. Every effort_ 
e~afore . should be used 
by the English teacher to 
help the youth of today 
faoe realistically this 
life situation. In this 
unit, opportunity will be 
provi ded for pupils to 
listen and to wa. toh radio 
and television programs 
with a sense of dis crim-
ination as to types, con-
tent and purpose . 
SKnlS A~V ABILITIES 
Reading 
1. To get specific de-
tails from radio and 
television logs, 
guides and JW.gazines. 
2. To form opinions on 
programs to be seen 
or heard. 
} . To write a simple V:Xiting 
form of an outline. :?.To write a business 
4. To develop a para- letter reqwsting in-
gr~ from a mfl.in formation on programs 
topic in an outline. from local radio and 
5· To use quotation TV s tations and other 
marks with the direct netlrorks . 
words of others . 4. To write a fan letter 
6. To use a variet,y of expressing a point of 
sentence patterns in View on a radio or TV 
writing interesting presentation. 
and entertaining auto- 5. To develop a paragraph 
biographies. from a topic sentence . 
7. To use vivid and col- 6. To use capitals for 
orful vo rds in des- names of important 
oribing people and persons , places or 
pla. ces • ob je ots • 
SpeakiDg 
8 . To entertain others 
with amusing stories 
about oneself . 
Listening 
9· To gain an apprecia-
tion or the lives of 
others. 
7 • To use quotation marks 
in writing titles . 
Speald.ng 
8. To use notes, skeleton 
outline or words and 
phrases as a guide when 
.speaking. 
9 • 'l'o use evidence to sup-
port opinion. 
10. To portray characters 
for the enterts.imnent 
of others through 
radio ple.ys .--
OUR TOlfN 
(r w 1) 
Every town has its his-
tory which influences to 
some e:xtent the customs, 
the beliefs and the tem-
perament of its inhabi-
tants. Many young people, 
however, take their towns 
for granted. They usually 
believe they know their 
towns since most of them 
have lived there all their 
lives. Merely living in a 
tow.n does not guarantee a 
knowledge and an apprecia-
tion of that town. Hence, 
any attempt to encourage 
young people to discover 
and to explore their towns 
would lead to an enlight-
ened citizenry. In this 
unit , opportunities will 
be provided for pupils to 
learn more about the oharm 
and color of their town's 
history and setting. 
__ .....,.___ 
SKILLS AND ABI.LIT IES 
Reading 
1 . To get specific details 
about outstanding peo-
ple and places • 
2. To get enjoyment through 
the recognition of the 
familiar. 
3. To get a. word picture 
about people and places. 
4. To adjust the speed of 
reading to the nature 
of the content. 
l'fritillg 
5· To write e. business let-
ter requesting informa-
tion. 
6. To write a letter of 
thanks and appreciation. 
1· ]b write a simple form 
of outline. 
Speaking 
8. To retell a story with 
brevity. 
9. To use speech suitable 
for oonduoting an in-
terview. 
10 . To give a report from 
an outline. 
11 . To give with vivid and 
colorful ~~rds a des-
cription of a place, a 
person or a scene. 
Listening 
12. To report the results 
of interviews • 
13 . To get details • 
~----+ 
WHAT'S TEE lm'mt 
(R w s 1) 
The news we read or 
hear through the many 
media of communication 
affects our daily 
lives and determines, 
to a great extent, our 
attitude toward the 
world around us. Read-
ing the newspaper is 
no small te.sk, if pu-
pils and other readers 
realize that muoh of 
what is read or heard 
oo~ists or mDre in-
terpretations of news 
rather than faots. 
Thus, pupils must be 
taught how to read 
with a certain degree 
o£ discrimination am 
how to recognize prop-
aganda not resist it. 
In addition. pupils 
should study all fea-
tures of newspapers in 
order to gain a better 
understanding of the 
services provided by 
them. 
SXILLS AND ABILITIES 
ReadiDg 
1. To get the central 
idea of news story 
or item. 
2. To use skimming ef-
fectively when se-
lected facts are 
wanted. 
3· To distinguish fact 
from opinion in 
news stories. 
4. To evaluate mater-
ial read. 
5. To use effectively 
the different parts 
of a newspaper. 
6. To recognize the 
hidden meanings in 
cartoons, graphs 
and charts . 
iting 
7 . To express a point 
of view on a sub-
ject through the 
school's newspaper. 
8. To write a news 
story on an event 
or happening . 
9 · To use figurative 
language in writing 
advertisements. 
Speaking 
10. To report aoour-
ately what is heard, 
read or seen. 
GETTrnG YOURSELF ON 
PAPER(Letter-.riting) 
(r s 1) 
SIDELINES FOR YOU 
(Hobbiea) 
(r w S 1) 
Getting tmms elves Americans today have 
on paper is the earnest an ever-increasing 
longing of most per- amount of leisure. In 
sons in their con- order to cope with this 
tacts with others. In situation. they engage 
this unit it should be in many activities 
made clee.r to pupils which yield satisfao-
tha t any :improvement tion to them as ?1811 
in human to human re- as those which are so-
lationships sought cially useful. These 
through written words activities called hob-
will not be accomp- bies make a permanent 
lished by tressing contribution to th8ir 
:ro:rm or mo<:t\B.ni.cs. but cultural life and give 
only through an under- them a brief' respite 
standing that writing from the daily grind 
good letters is a means of our noisy world of 
to social adjustment. work. In this unit 
SKIW AND AB TI..ITIES 
Reading 
1. To recognize 'the 
style and person-
ality of famous 
writers. 
2. To get a word pic-
"b.lre of experiences 
s~red in letters. 
W'ri ting 
} • To write an accep-
table social letter. 
4. To write a descrip-
tion of events and 
places. 
pupils will be given 
an opportunity to 
share with others 
their hobbies through 
an exploratory and 
informative approach. 
SKilLS AND ABn..ITIES 
Reading 
1. To acquire informa-
tion on a topic. 
2. To get information 
from the Reader•s 
Guide. 
iting 
}. To take notes on a 
topic. 
4. To give a brief ex-
planation. 
Speaking 
5· To give a report on 
a topic. 
FOLK-LORE CF TEE SOUTH 
(R w s 1) 
Tales of t he particular 
section of .America in 
l'ltlich youth lives make 
t he readiest appeal to 
these readers both be-
cause of their familiar-
ity and interest. Such 
tales and poems mirror 
the life from mich they 
spring - the life of 
those ordinary persons 
in the 1 umber and mining 
~ps , on r ote oattle 
ranches and Negro settle-
ments and camp meetings, 
and in mountain caves and 
oanyona • Events of the 
~st come alive through 
the voice of the common 
folk. In this unit, pu-
pils will be given an 
opportunity to become 
acquainted with the folk-
lore of the South. 
SKILLS AND ABILITIE3 
Reading 
l. To read orally. 
2. To see the author's 
pattern of reaching 
a climax. 
3· To recognize the fast 
action in the poems. 
iting 
4. To write a ballad-
like poem around s cme 
incident. 
Speaking 
5· To express clearly 
5. To share personal 
e:xperienoes through 
letters. 
To explain prooeaure. 
To use speech suit- 6. 
able for conducting 
words, groups of words 
and sentences. 
To use syllables in 
order to attack new 
writing. 
Speaking 
7. To retell an exper-
ience with a clinch-
i~ beg1nning and 
ending. 
8. To dis ouss intelli-
gently 110pics of in-
terests · 
Listening 
an interview. words. 
8. To share information 
about a topic of in- Listening 
terest. 7• To visualize 
Listening 
9· To reoognize the 
speaker's plan or 
pattern. 
derstand the 
told through 
9. To sha~ with ~thers 
what is read or heard. 
and un-
story 
the poem. 
11. To substantiate the 
source of information. 
of a conversation. 
14. To judge character 
by what is said in 
talking with others . 
words. 
• To use speech suit-
~ble £or conducting 
a.n interview. 
Listening 
13. To grasp the central 
iaea of a radio or 
TV presentation . 
)4. To get the details 
of radio or TV pro-
gram in order to :ml!tke 
an accurate report. 
15. To recognize the pur-
pose of a program and 
to adjust listening 
skills to the type of 
program. 
To discriminate in 
the selection of radio 
end TV progrfl.mS by the 
use of certain stand-
ards. 
To distinguish facts 
and opinions in news 
broadcasts. 
• To get ansv.e rs to 
the questions sug-
gested by headlines . 
13. To draw conclusions 
£rom different com-
menta tor 1 s viewpoints • 
